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UNIVERSITY OF NORTHERN IOWA FACULTY SENATE
Agenda for Meeting of October 26, 2009
3:15 P.M.
Seminar Room, Towers Center
CALL TO ORDER

APPROVAL OF MINUTES

Minutes of the October 12, 2009 meeting

ANNOUNCEMENTS

1.
2.
3.
4.

Call for
Comments
Comments
Comments

Press Identification
from Provost Gibson
from Faculty Chair, Jesse Swan
from Chair Wurtz

CONSIDERATION OF CALENDAR ITEMS FOR DOCKETING

991/897

Emeritus Status Request, Thomas R. Berg, Department of
Educational Psychology and Foundations, effective 6/09

992/898

Emeritus Status Request, Carol Cooper, School of
HPELS, effective 7/09

993/899

Emeritus Status Request, Cheryl Timion, Department of
Teaching, effective 7/09

994/900

Emeritus Status Request, Sandra Alper, Department of
Special Education, effective 8/09

995/901

Emeritus Status Request, Lowell Hoeft, Department of
Teaching, effective 8/09

996/902

Emeritus Status Request, Antonio Planells, Department
of Modern Languages, effective 01/10

997/903

Annual Report from the Liberal Arts Core Committee
2007 - 2008

998/904

Category 3B Review - Literature, Philosophy and
Religion, Liberal Arts Core Committee

999/905

2009 - 2010 University Committee on Committees Report

1000/906

Policy for Responding to Allegations of Research
Misconduct

1001/907

Proposal to shorten semester from 16 weeks to 14 weeks

NEW BUSINESS

Elect representative to Regents Award for Excellence Committee
Update on Student Information System

ONGOING BUSINESS

CONSIDERATION OF DOCKETED ITEMS

895

2007 - 2008 Annual Report of the Liberal Arts Core

896

Review/Possible Revision on the Liberal Arts Core

OTHER DISCUSSION

ADJOURNMENT

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

Docket Number_ _ _ __

991

Emeritus Status Request, Thomas R. Berg, Department of Educational
Psychology and Foundations, effective 6/09

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for ._ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _...,.

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _ 6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

UN~

HUMAN RESOURCE SERVICES
University

of Northern

Iowa

Request for Faculty Emeritus Status

__

Name ____~~~~~~~~R~·~g~E~R G_______________

Department rO. PS'1CH

I wish to retire from my position as

As~M"€- Pn.of-€._s.s~

at the University of Northern Iowa, effective

;JUNE

1

Month

3o

zooq

Day

Year

+ fo1ND~"TIOk.)~

I have twenty (20) or more years of credible service in higher education. (List institutions and dates of employment)

u~

(q_"12- - Pe£SENi

Institution

Date

Institution

Date

Date

Sjl~jo'f
Date

::allege Chair Senate: Include a statement verifying that ten (1 0) years of meritorious service has been concluded with
the University of Northern Iowa. (Use the back of this form if more space is required.)

College Senate Chair

Date

Approved and Accepted

~!-·

?/;s/ot

Dean of College (if applicable)

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department head. When the process for approval has been completed, the division
head's office will make copies and distribute them to each of the above signatories and the Department of Human Resource Services.
Rev. 06/08

BENEFITS
027 Gilchrist • Cedar Falls, lA 50614-0034 • P: 319-273-2422 • TTY: 319-273-2119 • F: 319-273-2927 • hrs-benefits@uni.edu • http://www.uni.edu/hrsl

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

99 2

Docket Number

-----

Emeritus Status Request, Carol Copper, ScpooL:.ofl:HFELS;'
effective 7/09

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hcic committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

UN~

HUMAN RESOURCE SERVICES
University

of

Nort:hern

Iowa

Request for Faculty Emeritus Status
Name

c~

Uoflel?:

1wish to retire from my position as •
at the University of Northern Iowa.

Department

1/PBL>

. .7,-rrb..;-:.o:Ga~.~U..:::::::~ood£~~Hfi'--'-n...:~~'-=$(;{=-..:....:...----------------

effective~

Y!Jt!/

.

JtJIVj ~I
I have twenty (20) or more

i

t'litCfL-

ye~?

of credible service i hig er education . (list institutions and dates of employment)

4/J.b;

·,

--1-)t/f.J-!.Cz~7'---..u::...6~t_ _ _ _ __

Date

Jtj1(}

"'1271
Date

;q 1t1- ~oog
Date

elude a statement verifying that ten (1 0) years of meritorious service has been concluded with
Co lege Chair Senate
the University of Northe n Iowa. (Use the back of this form if more space is required .)

9-!'-1- tJf
College Senate Chair

Date

Dean of College (if applicable)

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department head. When the process for approval has been completed, the division
head's office will make copies and distribute them to each of the above signatories and the Department of Human Resource Services.
Rev. 06/08

BENEFITS
027 Gilchrist • Cedar Falls, lA 50614 -0034 • P: 319-273-2422 • F: 319-273-2927 • hrs-benefits@uni.edu • http://www.uni.edu/hrs/

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Docket Number_ _ _ __

Calendar item 993

----

Title:

Emeritus Status Request, Cheryl Timion, Department of Teaching,
effective 7/09

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hcic committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

UN~

HUMAN RESOURCE SERVICES
University

of

Northern

Iowa

Request for Faculty Emeritus Status
Name

Ct\E,R)' l -r\ M\• ON

Department

\E.K: t-\\ tJ G

l~sh~r~i~~ommypositionas ~~·~~~
· ~~~~~~~~~~~~~~~~-~~~-L~L-~-~~~~~~-~~~~~~~~~~
at the University of Northern Iowa, effective

'1 . ?;> I .

aq

I have twenty (20) or more years of credible service in higher education. (List institutions and dates of employment)

l)Nl
Institution

Date

Institution

Date

L) N\\JEi:.SfT':(

Date

Date

College Chair Senate: Include a statement verifying that ten (1 0) years of meritorious service has been concluded with
the University of Northern Iowa. (Use the back of this form if more space is required.)

9-/cf-Oi
College Senate Chair.

Date

,
Date

c;. /At·oq
Dean of College (if applicable)

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

Date

President

Please prepare this form: sign and submit to your department head. When the process for approval has been completed, the division
head's office will make copies and distribute them to each of the above signatories and the Department of Human Resource Services.
Rev. 06/08

BENEFITS
027 Gilchrist • Cedar Falls, lA 50614-0034 • P: 319-273-2422 • F: 319-273-2927 • hrs-benefits@uni.edu • http://www.uni.edu/hrs/

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Docket Number_ _ _ __

Calendar item 994

Title:

Emeritus Status Request, Sandra Alper, Department of Special
Education, effective 8/09

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _~

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

COLLEGE OF EDUCATION

From: Marilyn Busch <marilyn.busch@uni.edu>
Subject: Emeritus Form
Date: August 18, 2009 11 :22:23 AM COT
To: 11 Sandra.alper 11 <sandra.alper@uni.edu>
# 1 Attachment, 57.4 KB ( save~ )

AUG 2 6 2009
OFFICE OF THE DEAN

UN~

HUMAN RESOURCE SERVICES
University of Northern

Iowa

Request for Faculty Emeritus Status
Name

Sam

J. , yt?\

I wish to retire from my position as

Department--"=S:::;...,,r-P-"'-e.L.?-=-:.....::·a}~_E.~

(t J fe.!'C

£+----i(f----JD~..J.-<£'f--Ce;;.Sd-'S;;....~.O.LLC-------------"? - J - O.t:j

__

at the University of Northern Iowa, effective

I have twenty (20) or more years of credible service in higher education . (List institutions and dates of employment)

f:l

Institution

L{ n ,· '/ e.J.. .a /

lnstitu ion

[.A,

n I VRM ,·

D.

/J!J i sso u Yt ·

~I

_. ~o

hun 6/e..

;q 1-t.- !99L(

Date

So l£!0:o.=..:....__ _....._ltf~Cf.'--Lo/_----=.;c2:.=D 6 Cf

Institution

Date

~
Signature of Applicant

Date

-If-

01

Date

College Chair Senate: Include a statement verifying that ten (1 0) years of meritorious service has been concluded with
the University of Northern Iowa. (Use the back of this form if more space is required .)

r:::/ri41tiu ~d~
College Senate Chair

1-IL/-tJ9
Date

ApproveY\KJpt~ ~

\~'~tf<eDean of College (if applicable)

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department head. When the process for approval has been completed, the division
head's office will make copies and distribute them to each of the above signatories and the Department of Human Resource Services.

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

Docket Number_ _ _ __

995

Emeritus Status Request, Lowell Hoeft, Department of Teaching,
effective 8/09

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hci.c committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

UNJlll\

HUMAN RESOURCE SERVICES
University

of Northern

Iowa

Request for Faculty Emeritus Status
Department_T:...:e:.;:a~ch;.;.;i.;.;.ng.___ _ _ _ _ __

Name Mr. Lowell Hoeft
I wish to retire from my position as

Out-of-State & International Student Teacher Coordinator

at the University of Northern Iowa, effective August 1, 2009

1 have twenty (20) or more years of credible service in higher education. (List institutions and dates of employment)

September 2008- April 2009

Wartburg College

Date

Institution

August 1987- July 2009

University of Northern Iowa

Date

Institution

......

College Chair Senate: Include a statement verifying that ten (1 0) years of meritorious service has been concluded with
the University of Northern Iowa. (Use the back of this form if more space is required.)

College Senate Chair

Date

Dean of College (if applicable)

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department head. When the process for approval has been completed, the division
head's office will make copies and distribute them to each of the above signatories and the Department of Human Resource Services.
Rev. 06/08

BENEFITS
027 Gilchrist • Cedar Falls, lA 50614-0034 • P: 319-273-2422 • F: 319-273-2927 • hrs-benefits@uni.edu • http://www.uni.edu/hrs/

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item
Title:

996

Docket Number

-----

Emeritus Status Request, Antonio Planells, Department of
Modern Languages, effective 01/10

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _ 6.

Refer to (ad hoc committee}_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

Request for Faculty Emeritus Status at the University of Northern Iowa

Name

A~TOJ.,l(O fLAtJELLS

I wish to retire from my position as

Department

M.ob€~ LAN&>AGeS

FuLL fRofeSSOf2_

at the University of Northern Iowa, effective

!2.!_ 1 0 I
Month

Day

1

I0
Year

I have twenty (20) or more years of creditable service in higher education. (List institutions and
dates of employment.)

College Senate Chair: Include a statement verifying that ten (1 0) years of meritorious service
has been concluded with the University of Northern Iowa. (Use back of this form if more space
is required.)

College Senate Chair

I

Date

Approved and Accepted

c

!v'/u., /

a (2J?J[0~)~

Department HefJZ~
Dean ofCo/lege

r

/Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department Head. When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources.

UNIForm 2A
May,2000

-.

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Docket Number_ _ _ __

Calendar item--'----997
Title:

Annual Report from the Liberal Arts Core Committee 2007 - 2008

Standard Motions

_ _1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for._ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _---:

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

".
1

MEMORANDUM
TO:

University Faculty Senate

From:

Siobahn Morgan
Coordinator, Liberal Arts Core

SUBJECT:

Annual Report from the Liberal Arts Core Committee
2007-2008

DATE:

September 25, 2009

Part of the mission of the University ofNorthern Iowa is to provide a personalized learning environment
that is founded on a strong liberal arts curriculum. Objective 1.3 in the 2004-2009 Strategic Plan is to
increase understanding of and commitment to the role and value of a liberal arts education as the
foundation of a university education. Objective 2.3 is to support and strengthen collaboration among
Arts and Sciences, Business, and Education faculty as it pertains to the Liberal Arts Core, Teacher
Preparation and other university-wide programs. The Liberal Arts Core (LAC) Commjttee worked
diligently during the 2007-2008 academic year to meet these objectives by focusing on the following
areas: (1) expand the LAC, (2) promote the importance ofthe LAC to the university community, and (3)
category reviews.
The activities undertaken and completed related to these areas are discussed below. Continuing
concerns and future directions of the Committee are also discussed. The final section lists the
Committee members for the 2007-2008 academic year and various statistics pertinent to the LAC.
Writing Enhanced Sections
The LAC category for Reading and Writing (1A) is comprised of several courses that students are
placed in based primarily upon their ACT scores. While some students can fulfill this requirement
through CLEP examination, the faculty load on the English Department remains quite large. A pilot
program for "writing enhanced" LAC sections, which began in Spring 2006 continued through the 200708 academic year. Students in sections of 620:031 Introduction to Literature would fulfill their
requirements for both the 3B course, as well as 1A. Only students with ACT English scores of at least
25 would be allowed to enroll in these courses. More sections were added to the "Writing Enhanced"
program for 2007-08 including sections of640:024 Religions ofthe World, along with two sections of
620:031. A total of six sections were offered during the 2007-08 academic year. The summer
orientation staff helped to place talented incoming freshmen into these sections, and they filled quickly.
It is expected that a proposal will be made in the upcoming year to make this program a permanent part
ofthe LAC.
Additions to the LAC
One new course was approved for inclusion into the LAC on a trial basis by the LAC Committee.
810:025 Computational Modeling and Simulation was added to Category 1C on a trial basis until the
next review for that category. At that time the course will be re-evaluated by the Computer Science, and

2

Mathematics faculty as well as the LACC to determine how well it meets the Student Learning
Outcomes for the category.
Several currently existing courses were added to the LAC Capstone experience. Most of these were
previously offered as part of the New Capstone Model Experiment.
• 410:152 Alternative Health and Complementary Medicine
• 410: 160 Community and Public Health
• 48C: 128 Ethics in Communication
• 490: 106 Theatre in Education
• 640:173/650:173 Bio-Medical Ethics
• 640:194/650:194 Perspectives on Death and Dying
• 740:148 Holocaust in Literature and Film
• 820:150 Science, Mathematics, and Technology in the Americas
Two new experimental courses were approved for the Capstone model. These include:
• Multidisciplinary Perspectives on Genocide: Case Studies
• Money, Sex & Power: Theories of Race, Class & Gender
These courses will be offered on an experimental basis and then will either be proposed for the
curriculum or dropped.
In addition, as part of the regular curriculum approval process, several Capstone courses were approved
for addition into the UNI curriculum. These courses had previously been offered as part of the Capstone
Experiment. These include:
• Democracies
• Globalization, Cultural Pluralism and Security
• Science and Pseudoscience: Critiquing the world around you
• Analysis of Social Issues
• Medicine, Morality and Science
• Creativity and the Evolution of Culture
• Building Communities: Developing Intentional Family Spaces
• Greece: From the "Cradle of Democracy" to Today
• Being National
• Back in the Valley: Martin Luther King Jr and the 21 51 Century
• Living in our Techno-Social World
• Obesity & Diabetes: Science, Sociology & Economics
• Socio-Economic Reality of Central America
• Blues and Jazz in African American Film and Literature

LAC Management and Promotion
The approval of the new model for Capstone Experiences courses led to a document to define the
management of Capstone. The information in this document is available at the LAC website and
addresses processes such as the methods for proposing a Capstone Experience course, the use of student
assessment tools (such as MAPP) in Capstone courses and the review for the category. The Faculty

...
3
Senate approved these guidelines at the April 14, 2008 meeting. One of the guidelines that will have an
impact on students is the manner in which Capstone courses will the listed in the UNI Catalog and the
Schedule of Classes. All Capstone courses will use the "CAP" designation, and will be cross listed with
a department or discipline specific number where needed.
Also in spring 2008, the Deans of CNS, CHF A and CSBS were asked to form Category Coordinating
Committees (CCC) to help maintain the LAC at the college level. This will be pursued further in 200809 with specific tasks for those groups defined.
The importance of the LAC will be conveyed to students during summer 2008 orientation through
information provided by peer counselors and the LAC Coordinator. Promotional material was being
developed in spring 2008.
Category Reviews
A central responsibility of the LAC Committee is to oversee the category review process. During the
2007-08 academic year, the Committee dealt with the Civilizations and Cultures Category Reviews
(Category 2), the Fine Arts, Literature, Philosophy and Religion Category Reviews (Category 3), the
Natural Sciences and Technology Category Review (Category 4), and the Social Sciences (Category 5).
The results ofthese Reviews and the Committee's recommendations are shared with the University
Faculty Senate and appropriate University administrators in order to enhance and support the review
areas and the entire LAC.
Category 2 (Civilizations & Cultures)
Category 2 was reviewed during the 2005-2006 academic year. The Non-Western Cultures (2B) report
was completed and provided to the Faculty Senate during the 2006-07 year. The report on the
Humanities (2A) component of the category was delayed due to illness and technical difficulties, and is
currently under revision. It is hoped that a final version of the report will be forthcoming and forwarded
to the LACC during the 2008-09 academic year.
Category 3 (Fine Arts, Literature, Philosophy and Religion)
Category 3 was reviewed during the 2006-2007 academic year. To expedite the process the review was
divided into two reviews, 3A and 3B. The final version of the 3B review was received by the LAC
Coordinator on May 1, 2007. Due to various problems, the 3A review was delayed and will likely be
submitted in 2008-09. The LACC will forward both reviews to the Faculty Senate once they are
received.
Category 4 (Natural Sciences)
Category 4 was reviewed during the 2007-2008 academic year. Two members of the review Team met
with the LACC on December 7, 2007. Unfortunately no report was submitted by the end of the 2007-08
academic year. It is hoped that a review will be submitted during the 2008-09 academic year.
Category 5 (Social Sciences)
The Category 5 review is scheduled for the 2008-09 academic year. The review team was formed and
charged with their task by the CSBS Interim Dean John Johnson.

4
Curriculum Revisions
During the 2007-08 academic year there was a great deal of discussion about the process by which the
LAC can be revised, especially in terms of its structure. A process for suggesting restructuring of the
LAC was developed by the LACC and ultimately incorporated into the Curriculum Review Handbook.
Also during 2007-08, the LACC was kept abreast of changes to courses currently in the LAC which
were revised in various ways. The process for changing LAC courses, and the role of the LACC was
also revised in the Curriculum Review Handbook.
Summary
The activities listed above have been undertaken to increase understanding of and commitment to the
role and value of a liberal arts education as the foundation of a university education and to support and
strengthen collaboration among Arts and Sciences, Business, and Education faculty as it pertains to the
Liberal Arts Core, Teacher Preparation and other university-wide programs.
These efforts also reflect the Committee's deep commitment to providing our students with a liberal arts
education that develops students' integrative understanding of the knowledge and proficiencies needed
to attain one's potential, instill a life-long desire to learn, and contribute to societal well-being.
Likewise, the Committee hopes these activities also support faculty efforts to provide our students with
the knowledge and intellectual proficiencies that are characteristic of a liberal arts education and a welleducated person.

Continuing Concerns and Future Directions of the Committee
o
o
o
o
o
o
o
o
o
o
o

Improving program management and ensuring consistency within, and quality of the LAC
courses.
Establish category coordinating committees and centering their activities on needed assessment
of courses.
Encouraging the allocation of appropriate resources to offer LAC courses.
Evaluating and improving the category review process.
Reviewing grading practices and standards.
Reducing the registration difficulties faced by students regarding LAC courses.
Increasing the number of LAC sections taught by tenured and tenure-track faculty.
Increasing the variety of courses in the Capstone Experience category.
Increasing the understanding and support of the LAC among students, faculty, staff,
administrators and parents.
Integrating the purpose and goals of each Category into the individual courses taught in that
category.
Maintaining appropriate class sizes, particularly in writing intensive and highly interactive
courses.

..
5

Committee Membership: 2007-2008
Voting Members
Frank Thompson
Nadene Davidson
Kenneth Baughman
Ron O'Meara
Donna Hoffman
Jerry Caswell
Maria Basom
Adam Bentley

COBA
COE
CHFA
CNS
CSBS
Library
Faculty Senate
Student Representative

Non-voting Members
Siobahn Morgan (Chair)
Jean Neibauer
Philip Patton
Lori VanHooreweghe
Donna Vinton

LAC Coordinator
Office of Academic Advising
Registrar's Office
Center for Academic Achievement
Office of Academic Assessment
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TO:
Susan Wurtz, Chair of the Faculty Senate
FROM: Siobahn Morgan, LACC Coordinator
DATE: October 12, 2009
RE: Category 3B Review

The Liberal Arts Core Committee is asking that the Faculty Senate accept the
report for the LAC Category 3B- Literature, Philosophy, or Religion.
Background:
The Category Review of 3B was completed during the 2006-2007 academic year. Due to
various reasons the report was delayed from being forwarded to the Faculty Senate. The
report does include several recommendations which will help in the management and
strengthening of the category.
A copy of the report is included along with the response ofthe LAC Committee, which
highlights several significant issues that should be addressed. One part of the report
which is not included are the course syllabi (approximately 100 pages worth) which are
available for review in the LAC Coordinator office, and would be provided to anyone
who requests them.

..

TO:
FROM:
SUBJECT:
DATE:

University Faculty Senate
Liberal Arts Core Committee
Category 3B (Literature, Philosophy, or Religion) Review Summary
Octobe~ 9, 2009

The Liberal Arts Core Committee (LACC) discussed and accepted the Category 3B Review Report
during the September 7, 2007 LACC meeting. The following is a summary of the key issues raised by
the Category 3B Review that the LACC would like to bring to the Senate's attention
An important issue that was brought forth by the Category 3B Review Team was the lack of clearly
stated goals, outcomes and competencies for the courses in this category. The original SOA plan from
1995 for the category has goals and competencies that are difficult or nearly impossible to measure. The
category description (as listed in the Purposes page at the LAC website) does not provide any guidance
to help solve this problem. The Review Team suggests that course goals, outcomes and competencies
be carefully linked to the overarching LAC Student Outcome Assessment goals, outcomes and
competencies. At this point only student perceptions can be obtained concerning these courses until
clearly stated, measureable goals and competencies are developed.
The LACC would like to encourage discussions between the LAC Coordinator, College Coordinating
Committees, the Office of Academic Assessment, faculty who teach these courses and others interested
in SOA planning to help define the goals, outcomes and competencies for the category. The CHF A
SOA committee is one group that would be called upon to help in this discussion.
In addition, the Category Review Team has made progress in revising several aspects of the courses in
the category including:
o Examining the original content guidelines for the courses, and revising the content where
necessary.
o Revising slightly the statement for syllabi.
o Revising the course descriptions (completed in the recent curriculum cycle).
o Changing the name of650:021 to "Philosophy: The Art ofThinking".
These changes will be seen in the 2008-2010 UNI Catalog and posted on the LAC Website.
There are several recommendations from the Category Review Team that do warrant the attention of
CHF A faculty and administrators and others in the University community. The LACC supports these
recommendations and suggests they be acted on as soon as possible:
o The acceptance of courses from other institutions is an issue of concern (which is important to all
areas of the LAC). Well-defined course outlines are needed for UNI's LAC courses which could
be used by the Admissions Office in the evaluation of transfer credit. Additional consultation
between departments and the Admissions Office about transfer credit would be helpful.
o The courses in this category promote critical reading, critical thinking and writing skills, and
students should be encouraged to take more than one course in this category, if possible. Ifthere
are future revisions to the LAC, it is suggested that similar skill-building courses be promoted in
or added to several different areas of the LAC.
o The Department of Philosophy and Religion has only two classrooms dedicated to the teaching
of two of the courses in this category. Other adequately equipped classrooms are needed to

provide spaces for the courses in this category. In a similar resources concern, there needs to be
sufficient staffing for these courses to keep class sizes small (25 or less), yet meet the demand for
the courses.
o There should be greater communication concerning the courses in the LAC, including
information from the LACC to the faculty teaching courses in the LAC and discussion amongst
instructors of the various courses. Such discussions or communications would help to promote
consistency between sections of courses, provide information that faculty can put in their syllabi
to promote the goals of the category and the LAC as a whole to students, and keep avenues of
communication open to encourage feedback from faculty teaching the courses to the LACC.
o The Category Review procedures need to be revised, particularly in reducing the redundancy in
the instructions/questions that are given to the Review Teams. This will be a task for the LACC
during the coming year, and suggestions and feedback from all faculty is welcome.
o Thematic sections of the courses in the category could provide greater "variety" to students while
still maintaining the stated goals for the courses in the category. As has been seen in the recent
Capstone model, students gravitate towards courses that appeal to their interests. Faculty should
be encouraged and supported to implement such courses.
o The currently stated goals and outcomes for the Category need to be revised and put into a form
that is not only meaningful but measureable. As already stated this should be an effort involving·
several groups, including the faculty, the SOA Committee of CHF A, the Office of Academic
Assessments and the LACC.
The list of recommendations above includes not only new recommendations put forward by the current
Category Review Team, but also recommendations that were made in the 2001 Category Review.
One of the most important issues brought forth by the 3B Review Team is the inherent weakness of the
current review process. The fact that recommendations that were made during the 2001 Category
review were not acted upon is an unforgiveable error, and it brings to light the need for oversight of the
LAC at the college and department level. Reviews that occur once every 6 years are not effective in
monitoring the quality of the program, and problems that need to be rectified quickly are forgotten, often
until the next review (after which they may be forgotten again). The LAC Coordinator has met with the
Deans in the colleges of CSBS, CNS and CHF A in March 2008 and asked for the formation of College
Coordinating Committees that would provide closer and continuous oversight to the various parts of the
LAC that are housed in those colleges (which is the vast majority of LAC courses). An additional
committee can be housed in HPELS to oversee their courses in categories 1D and 3A. The LACC must
re-evaluate the entire review process in an effort to remove confusing and often redundant instructions
for the category reviewers.
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LAC CATEGORY 38 REVIEW REPORT: LITERATURE, PHILOSOPHY & RELIGION
MAY2007

INTRODUCTION
The Category 38 Review Team met regularly from November 2006 through spring semester 2007.
At the initial meeting in November 2006, we decided that Category 3A and 38 would meet as
separate committees. The Category 38 committee has reviewed the LAC courses in Literature,
Philosophy and Religion: Introduction to Literature (both in English and in translation), Philosophy:
Basic Questions, and Religions of the World.
Committee Members:
Ken Baughman, LAC liaison, English
Susan Hill, Religion, Chair
Margaret Holland, Philosophy
Juergen Koppensteiner, Modern Languages
John Swope, English
This Category 38 Review is shaped by two major concerns of the committee:
1. The majority of recommendations made in the 2001 Category Review have not been
implemented. The only recommendation that seems to have been acted on was the revisio.n
of the category description for the catalogue and syllabi. There is little point in reviewing the
curriculum if the review does not provide a basis for action or discussion. We recommend that
a structure be put in place which will connect the products of such reviews to the decisionmaking process on campus. Furthermore, such a structure would need to have clear
institutional support.
• . One way to do this would be to have the relevant Deans be responsible for the
.recommendations that are pertinent to their colleges. Deans could appoint standing
committees which, with the support of Department Heads, would act to implement
recommendations. Those of us on this Committee could volunteer to serve on such a
committee for the first year or two, and then work with our departments to find
replacements for ourselves. The committee membership could be such that
individuals serve for two years and replacements are staggered so that there is
continuity.
·•
Were such a committee formed, the six-year review process could be replaced with a
process whereby the standing committee would assess one portion of this report
yearly, along with collecting and ~nalyzing SOA data. In this way, all aspects of the
category review would occur, and the labor would be spread out over a number of
years. Having less work to do more regularly might make participation in such a
committee more appealing.

··-'--·····-..-·----~-2..,-:-T he second-major-concern -that-this-committee·has·with regard·to ·this ·review -ctmcerns-·--.-· ·. Category and Subcategory Goals, Outcomes and Competencies. We do not see that there
are clearly stated goals, outcomes or competencies for these LAC courses that are directly
tied to specific courses in the LAC. While &orne of the descriptions of courses and categories
· are good,' we believe that the goals, outcomes and competencies of LAC should be directly
connected to specific courses. Were this the case, SOA for individual courses would tie in
directly to overarching LAC goals, and the connections would be clear to students and faculty
alike. Student and faculty perception of the courses in Category 38 is that they are an
important component ofthe educational experience offered at UNI. Nonetheless, the LAC ·
would be strengthened significantly were students to have a clear way of identifying which
1

I
I
I

courses serve which learning outcomes. In addition, this committee believes that SOA for
individual courses in each category should be developed by the faculty who teach them.
What follows is the Category 38 Committee's report:

A. Statement of the Category and Subcategory Goals, Outcomes and Competencies
The committee reviewed the on~line a printed documents that refer to the courses Introduction to
Literature (both in English and in translation) (hereafter LIT), Philosophy: Basic Questions (hereafter
BQ, and Religions of the World (hereafter ROW).

Fine Arts, Literature, Philosophy and Religion (this is the on-line description entitled
PURPOSE BY CATEGORY)
The fine arts address that aspect of human life which celebrates the perception of the visual, audible, and tactile world.
The arts open the eyes and ears of students to the beauty of the natural world as well as to the worlds of imagination
created by the genius of the artist. In painting and sculpture, in ceramics and print-making, in drama, music, theatre, and .
dance, the human spirit has sought to manipulate the world of sensation and perception in ways that invite us to hear and
see in a new manner. We look for the significance of form, for the shock of expression, and for the meaning of color and
sound. The fine arts also include the attempts of the artist and the observers of art to discover the meaning of the arts.
These meanings emerge in the history of art, in the critical study of the value of the arts, and through attention to the
revelation of truth to reality specific to art forms.
Literature, while often exhibiting an aesthetic dimension, differs from most other arts in its focus on communicating about
the whole range of human experience through discursive language. Literature takes many forms, as, for example, the
novel, the epic, the short story, poetry, and the essay.
Literature opens a window of understanding that uniquely illuminates the human experience of the cultural past as well as
the present. Comparative world literatures, in particular, invite the attention of the student to varieties of human
experience that lead to multicultural insight beyond the range of his or her own cultural limitations. As in the case of the
fine arts, the study of literature is not merely reading for comprehension. The study of literature includes its criticism and
its history.

~
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Philosophy, like literature, explores human experience and the whole human cosmos by using language to confront the
basic questions of meaning and value. Philosophy approaches person and world reflectively, with an attitude of
questioning and doubt. Refusing to take for granted the received and customary assumptions of any historical culture,
philosophy seeks to find reasoned answers to persistent and perennial human concerns. Such questions include, for
example, the nature of justice and the good, the structure of reality, the nature and existence of deity, and the nature of
the human self in its world. While philosophy often attempts to construct a complete system of explanation, it is at the
same time a critic of all systems -- including its own. Human reason itself does not escape such criticism. Students of
philosophy quickly discover that searching out the questions is as important, perhaps more important, than outlining
answers. As a result, the aims of any course in philosophy must center on the insistence that the student think critically for
himself or herself, becoming aware in the process of the vicissitudes of value and meaning in his or her own life.
Religion, as an object of study, resembles philosophy in its focus on the expression of human experience and the cosmos,
meaning and value. At the same time it resembles literature and the fine arts in its use of linguistic, visual, audible, and
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and enactments primarily arise from and participate in the traditions and community practices of the people involved
rather than frorn individual acts of imaginative creation and appreciation. The academic study of religion combines the
critical and historical examination of texts and practices with reflective consideration of the ideas of human being and the
world implicit in them. Historical and cross cultural in scope, it aids the student in achieving an informed and reflective
perspective on her or his background and tradition and at the same time focuses on a key element of the problem of
Intercultural understanding.

I

i
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Study of the fine arts, literature, philosophy and religion are thus .essential parts of the Liberal Arts Core that aims to
reflect human wholeness. Each of these disciplines aims to reveal to the student a range of human experience that
presents a view of the world distinct from, while yet complementary to, the thrust of the natural and social sciences.

2

Finally, it should be reemphasized that the fine arts, literature, philosophy and religion aim to do more than encourage
passive reception of knowledge and information. So far as possible, students should have oppprtunities to experience the
challenges that confront an artist who creates an aesthetic object. Students should not only read literary works, but
actively speak and write as apprentice literary critics. Students of philosophy, likewise, need not only acquaintance with
the history of philosophy but, in addition, an opportunity to philosophize for themselves. While it is not similarly
appropriate for an academic course to encourage participation in the beliefs and practices of religion, students are invited
to discover for themselves the applications of the materials studied in the course to the interpretation of their own
perspectives on meanings and values and to the understanding of their own traditions.

•

The first issue we noted was that there was, at the time we looked at it, no description of
religion's contribution to the category. After Dr. Morgan found the 1986 proposal for adding
ROW to the category, the religion faculty met to revise it and asked that it be put on-line. This
was approved and completed in January 2007. A complete description of the category on-line is
helpful, and we thank Dr. Morgan and the LAC committee for their attention to this matter.

•

We continue to approve of this description of the category with regards to literature, philosophy
·and religion (we leave it to the 3A committee to make changes in the fine arts section of the
description). It explains the value of the study of literature, philosophy and religion, and creates
continuity in the study of these three distinct disciplines/fields.

•

This description of the category, however, does not clarify specific goals, outcomes, and
competencies. We believe that such goals, outcomes and competencies should be carefully
linked to Student Outcomes Assessment goals, outcomes and competencies for the courses in
each LAC category.

B. Discussion of the extent to which the goals of the category have been met and continue to
be relevant to the goals of the Liberal Arts Core.
' ·
LAC GOALS--found on-line: The committee does not see in this statement a clear delineation 9f
goals for LAC courses in this category. See below for further comments.
The ·Realm of Human Creations
This realm, more than any other, is multi-faceted owing to the wide-ranging products of human thought that have
appeared in all cultures. Three broad families of human creations will be differentiated.

1
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Arts and Literature
These are human creations that ser.ie expressive or aesthetic purposes. Students should become aware of their range
and variety, across cultures, artistic forms, and genres. They should develop an appreciation for and understanding of
artistic products and the processes by which they are .created. They should be able to· an. alyze and evaluate these
creations.
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,..----·aware otendunng·l>h1losoph1cal quest1ons-the mind-body problem, for 1nstance-and the methods and mental pract1ces
philosophers use to address them. They should also be cognizant of the variety of religious beliefs and their powerful role
'
in individual lives and societies.

I

Technology
Technology includes the world of artifacts humans have created to serve their practical purposes. Students should
understand the relationship between science and technology, and how the latter can affect human lives and the natural
world. They should be able to anticipate and evaluate the effects of technological developments so they can participate
intelligently in important societal deliberations and decisions on such issues.
·
The five proficiencies are as follows:

3
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Communication
Students should be able to speak, listen, read, write, and view effectively, adapting appropriately to the audience and
·
·
material at hand.
Information .
Students should be able to use both traditional sources and modern technologies to access, analyze, and manage
information.
Thinking
Students should be able to address complex issues and problem situations with sound reasoning, reflective judgment,
creative imagination, and a critical, analytical bent of mind.
Inter-Personal
Students should understand human emotions, motivations, and idiosyncrasies, and be able to participate effectively in
relationships, groups, and citizenship activities.
Quantitative
Students should be able to make effective use of quantitative data, and to intelligently apply relevant mathematical and
statistical concepts and methods on appropriate occasions.
A final, over-arching goal of the Liberal Arts Core encompasses all these realms and proficiencies. It is for students to
recognize the connectedness of things, to develop the disposition to perceive reality as a whole, seeing beyond partial
disciplinary perspectives.
The Liberal Arts Core strives to help students achieve an integrative understanding of the connections. and interaction.s
between different parts of the human and natural world, the values week seek, the actions we take, and the
consequences that ensue.
·

•

This appears to be the only statement regarding LAC goals and outcomes that we can find, and
seems unrelated to the PURPOSE BY CATEGORY statements also found on-line. We find the
PURPOSE BY CATEGORY description above to be a more accurate and clearly stated
articulation of LIT, BQ and ROW.

•

While the committee sees value in re-thinking the categorization of LAC courses into "realms" of
learning and proficiencies developed, we think that, until the LAC Committee substantively
revises the LAC as a whole, this division simply serves to confuse, rather than clarify the LAC.
We would like to suggest greater coherence among all of the different category descriptions,
goals, and outcomes for the LAC program.
·

•

Additionally, although the proficiencies are excellent, there is no clear delineation of which
I
courses in the LAC serve these proficiencies. The goals, while broadly stated, are disconnected
i'
from specific courses. The 3B committee strongly recommends that the purpose and goals of
LAC courses be connected to the Student Outcomes Assessment purposes and goals for the
1
courses in each category. For example, the Inter-Personal proficiency suggests that "Students
i
should understand human emotions, motivations, and idiosyncrasies, and be able to Q9_d:I~!~at~--·r·-· ····-:-··--- · ·---~-effectively-irfrerationships~·groupS. ana-cmzenshlp -act!VIties.'·-·Vvhicti--L:Ac-co.urses-feach
j
students about "human emotions, motivations and idiosyncrasies"? How many such courses
·'
should a student take? How will we measure this proficiency? Which LAC courses provide skill!
building in "relationships, groups and citizenship activities"? How many courses in the LAC
1
provide such activities? How many such courses should students take? How do we measure
1
whether this proficiency has been met? We believe that these are the kinds of questions that
i,
need to be asked of the LAC core. Moreover, we believe that the goals, competencies and
outcomes for the LAC should be created from conversations that occur between the faculty who
teach these courses, and the LAC Committee. Let's find out what we actually do in LAC

l
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courses: do these courses fulfill the goals and outcomes that would comprise an excellent LAC
program? Do the courses being taught fulfill different or addition'al outcomes and goals? It is the
opinion of this committee that the courses taught in the LAC should be more intimately
connected to the LAC goals and outcomes. ·
·
·
•

The committee is firm in its beliefs that LIT, BQ and ROW make significant contributions to the
knowledge, skills and values of our students. (See below, section 0, for student perceptions of
these courses.) We strongly believe that these courses are relevant to the LAC program.
However, without clearly stated LAC goals, it is impossible for the committee to align these
courses with the goals of the LAC program. The lack of specific, measurable LAC goals is, in
this committee's opinion, a significant weakness in the LAC program.
·

•

Because of our confusion regarding· this question, the committee attempted also to answer this
question based on the LAC Course Review question: To what degree does the current course
outline correspond to the course content as approved by the liberal Arts Core
Committee? (Attach copy of current course outline(s)). Have changes
(additions/deletions) been made? If so, identify the changes.

1

o

Faculty who teach these courses are consistent in their understanding that, based on
the course descriptions, the course is being taught as it should be taught. A look at
course syllabi suggests that the courses are similar. The committee also notes that this
is faculty perception which is not based on regular conve~sations with others about the
course.

o

At the same time, we were unable to locate the current course outlines--as distinct from
the -course descriptions--for the LIT and BQ courses. The committee recommends that
the faculty who teach these courses create new outlines for them, as they are currently
being taught.

o

The ROW course content was found; it is included in the 1986 document. It reads as
follows:
·
.

·.

•,

Religions of the World:
Major Course Topics:
a. Introduction to the study of religions:
Functions of religion
Components of religion: myth, ritual, texts, institutions, ethics, practices, etc.
b. Religions of non-literate peoples
·
c. Religions of South Asia
Hinduism
Buddhism
1
of East...As'ra·-····-· ....·· · -------- ···---··-·-·-····-·-----········-·-·· ·-··· ... ·-·---·-- d.-· Rel1'g'rons
.. .
1
i
Chinese Religions
Traditional Religions
Confucianism
Taoism
Japanese Religions
Shinto
Japanese Buddhism
e. Religions of the Near East and the West
Judaism
5
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.Christianity
Islam
•

After a discussion of the above description, the religion faculty revised the course description for
ROW as follows:

_/

Religions of the World:
Major Course Topics:
I. Introduction to the Study of Religions-areas of focus include:
a) Definitions and Functions of Religion
b) Components of Religions: myth, ritual, texts, institutions, history, ethics, practices
c) Worldviews: belief, faith, religious experience, popular religion, symbols, tribal religion
d) Religion and the First Amendment
II. The Abrahamic Faiths--Judaism; Christianity and Islam
Ill. Religions of South Asia--Hinduism and Buddhism
IV. Religions of East Asia--Chinese Religions (Confucianism, Taoism, Zen), Japanese Religions (Buddhism,
Shinto)
·
All Religions of the World courses cover the three main families of religions: the Abrahamic traditions,
Religions of South Asia, and Religions of East Asia. In addition, all Religions of the World courses will include
information about religion and the first amendment in the U.S. Each faculty member who teaches this course
decides how best to approach the subject.
•

•

The addition of first amendment issues to the ROW course fulfills one of the SOA goals in the
Study of Religion: that all Study of Religion Majors have some knowledge of religion and the first
amendment. This is one course in which that goal can be fulfilled.
We also note that the course outline focuses primarily on course content and doesn't address
directly questions of skill-building so fundamental to LAC courses. The Religion faculty will work
·on this in the future.
·

C. ANALYSIS OF THE CATEGORY DESCRIPTION AND COURSE SYLLABI STATEMENT (this is
both on-line and in the catalogue)

1

Category 3: Fine Arts,· Literature, Philosophy and Religion
Courses in this category explore diverse forms of human expression and enhance understanding of
how religious, philosophical, literary, and aesthetic ideas and experiences shape and reflect cultures
and common patterns of human life. Students will develop knowledge of the complex interplay of

• . . . . culture, ~ist~~·-a_n~ hurna~- ~~pe:!e~~~-!~~o_ugh__cri!i~~~ - ~_)(~~~~!:l_a!!~~-~_!_d~~~-~-~9. b~~_i_~!~.!- - ~~~- ~ -'--a~d
.1 ---·- ..-- symb-ol, moral codes and sacral values, story and poetry, vrsual art, musrc, theater, and dance.

I

I
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•

•

This description was last revised during the 2001 category review .
The committee agrees that it is currently in need of slight revisions. This description currently
focuses primarily on knowledge gained from taking courses in the category. We would like the
category/syllabus description also to underscore the skills and habits of mind--critical thinking,
critical reading, critical writing--developed in these courses. We propose the following:
:•

6
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Courses in this category explore diverse forms of human expression and
enhance understanding of how religious, philosophical, literary, and aesthetic
id.eas and experiences shape and reflect cultures and common patterns of
human life. Students will develop the habits of mind to discern. the complex
interplay of culture, history, and human experience through critical examination of
ideas and beliefs, ritual and symbol, moral codes ·and social values, story and
poetry, visual art, music, theater, a·nd dance.

..-...

COURSE DESCRIPTIONS

1) 620:031 . Introduction to Literature - 3 hrs.
Understanding and appreciation ofthe basic forms of literature through close reading of literary texts, including works
originally written in English. An option in the Liberal Arts Core; does not count for credit on any English Department major
or minor. No credit if prior credit in 620:034.
•

Introduction to Literature: English department faculty who teach this course are satisfied with
this description.
·

2) 720:031. Introduction to Francophone Literature in Translation- 3 hrs.
Understanding and appreciating basic forms of French-language literatures in English translation through close reading of
literary texts. May be counted for credit in French minor.
·
740:031. Introduction to German Literature in Translation-- 3 hrs.
Understanding and appreciating basic terms of German language literatures in English translation through close reading
·
of literary texts.

•

There is a mistake in this description: It should read Understanding and appreciating basic
forms of German-language literatures in English translation through close reading of literary
texts. A revision of this course description is going through the current curriculum revision cycle.

770:031.1ntroduction to Russian Literature in Translation- 3 hrs.
Understanding and appreciating basic forms of Russian language literature in English translation through close reading of
literary texts.
·
790:031. Introduction to Portuguese & Hispanic Literatures In Translation -- 3 hrs.
Understanding and appreciating basic forms of Portuguese and Spanish language literatures in English translation
through close reading of literary texts. May count toward Portuguese minor and dual major.

•

Introduction to Literatures in Translation: Faculty in the Department of Modern Languages
are satisfied with these descriptions, except for the description of German Lit. in translation (see
below)

3) ·65o:o2i Ph.t iosophy:

------------ --···---·-·---·-- ... ·-· .......... ______ ....... ·- ·-· ·-·------· ..
.

e~-~~~ o~~s'ttons -- 3 hrs.
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,.
Introductory exploration of questions concerning nature of self, reality, meaning, knowledge, truth, faith, value, and
obligation.

•

Philosophy: Basic Questions: Philosophy faculty are satisfied with this description. Please
note that, as a result of the 2005 Program Review in Philosophy and Religion, the name of this
course is being changed to "Philosophy: The Art of Thinking." This title more accurately reflects
the critical thinking aspects of this course. The change is being put through in the current ·
curriculum revision cycle.
7
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4) 640:024. Religions of the World - 3 hrs.
Living religions of humankind with emphasis on their relevance to interpretations of existence, the problem of meaning
and values, and human destiny.

•

Religions of the World: Religion faculty believe that the current description does not accurately
reflect the content and focus of the course. During the course of this review, religion faculty
changed the course description to read: "Living religions with emphasis ·o n texts, beliefs,
traditions, values and practices." This description change is being put through in the current
curriculum revision cycle.

D. Analysis of the Student Outcomes Assessment (SOA} plan and data.
•

Below are the comments made from the 2001 category review document:

For student outcomes assessment, we recommend a major re-examination of the goals and outcomes of this category. As
mention on p. 5 above, the most recent set of goals was published in the "Student Outcomes Assessment" document, in
1995 and there has been no serious attempt to measure student outcomes for this category.
·
For "Outcomes II," "Fine Arts, Literature, and Philosophy.~ the following outcome is stated in a 1995 document:
"Students shall enhance their understanding of the world of imagination, sensation, and perception." These
competencies are mentioned:
Competency 2 .1
Competency 2 .2
Competency 2.3

celebrate the perception of the visual, auditory, and tactile world
develop an understanding of human experience expressed through discursive
language
explore basic questions of meaning and value in life

We find these outcomes to be both inadequate as descriptions of the competencies for this category and impossible to
measure. We recommend that student outcomes assessments be designed to measure the following overall goal:
"Students shall be able to articulate an enhanced understanding the fine arts and the study of literature and/or philsophy
and religion.
·
Competencies need to be measured separately for each of these three subcategories:
FINE ARTS
Competency 1: explain the nuances and meanings in a variety of artistic/creative works
Competency 2: explain and support the values of studying and understanding artistic
and creative activity.
LITERATURE AND PHILOSOPHY
Competency 1: explain the nuance and meanings in a variety of works of philosophy and/or
literature and religion
Competency 2 : explain and support the values of studying and understanding ·
literary and philosophic works
RELIGION:
., ... -··--· ..
.......... -..·--···-··· ............. .
·- - ···-·- Competency 1: ·explain the nuances and meanings in -a variety of religious-texts····--···
Competency 2: explain and support the values of studying diverse approaches to religion
.,
Instructors might be asked to insure that these competencies are measure toward the end of their courses, or they might
be asked to complete an assessment portfolio sometime before they graduate in which these competencies are actually
assessed.
····- ·~ ·······

I
I
I

I

•

. As was clearly stated in the 2001 document, these goals and competencies are insufficient,
nearly impossible to measure. New goals and competencies need to be developed. The
recommendations made in the 2001 document regardin.gthis issue have not been addressed.
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•

Again, the committee believes that this measure of student perception gives helpful data.
· However, it is not sufficient for SOA. The committee believes that the specific goals, outcomes
and competencies of the Category should be intimately related to the specific goals, outcomes
and competencies of the courses in the category. Departments in CHFA are currently working
on developing goals, outcomes and competencies for all courses, beginning with graduate
outcomes, moving to major outcomes, and finally, LAC course outcomes. LAC course outcomes
have not been completed; the timetable for the completion of LAC course goals and outcomes
will be developed duriryg the 2007-8 school year.
·

•

During the 2001 review, the committee developed a two-question, indirect SOA survey for the
course. We decided that, in order to see whether student perceptions of the course have
changed, we would use the same survey again. Here are the results of the current survey, along
with comparisons with the previous surveys.

In the 2001 report, the Review Committee asked faculty teaching category 38 courses to solicit
student responses in a two-question survey. The question was modified to reflect the appropriate
discipline for Introduction to Literature, Philosophy: Basic Questions, and Religions of the World :

1. Has studying literature (or philosophy or religion) this semester helped you to think
differently about it than when you began the semester? Why or why not?

2. Do you think this kind of course is a valuable course for UNI students to take? Why or why
ncl?

·

This survey provided the current Review Committee with baseline data, so we agreed that we should
again present these same questions to the sections of LIT, BQ, and ROW. ,

Question 1 Reponses
Introduction to Literature
In the 2001 Report, students in all of the Category II courses responded to both questions in an
overwhelmingly positive way. In fact, even if students responded negatively to question 1, most
. nonetheless recognized the value of the course overall.

Oi!estion 1 Summary:
Has studying this subject (specified in survey, i.e. philosophy, religion, etc.) helped you think
differently about it than when we began the semester?
The 2001 report summarized the students' responses to question 1 as follows.
.. ...... ....... ...........
........ - .. ·- --- -·· ..................... ·-··--·--··· -···--..., .. -- ....
Below are positive representative comments from students in response to question 1. In general,
students who found these courses worthwhile found that studying these subjects from an academic
perspective deepened their appreciation of the topics studied, increased their tolerance and
understanding of other cultures and the variety of different forms of expression, and enhanced their
critical thinking and writing skills.
·
--~-

.

·•·

to

Students who responded negatively to question 1 tended focus on the specific instructor or class
methodology, or asserted that they simply were not interested in the topic of the oourse. Some students
who took "Religions of the World," for instance, realized that they found studying religion to be
threatening to their faith. Students in other courses sometimes found our Category II courses too much
9

like their high school courses. Rarely did students complain that they did not want to take these
courses because they were general education. Some students complained about the difficulty of the
. courses, which speaks well of the academic rigor of courses in Category II. Even some negativ~
comments suggest that Category II cours.es are well received by students.
Introduction to Literature: English
In repeating the survey for the current review, again, the students responded overwhelmingly
positively. Below are representative responses to question 1. These responses were culled from 78
surveys.
"I feel that t his course has made me enjoy literature more. I never felt like I was being FORCED
to read something. The instructor chose good, interesting pieces for us students to read & I
·
enjoyed most of them. My eyes were opened to different types of literature."
"My approach to reading hasn't changed any, but my analytical methods have. I tend to look
at literature from more points of view now than before."
"Yes, before this semester I had no idea there was such a difference in American & German
writing styles. It has helped me round my literature skills to all writing types."
"Yes, studying literature has helped me think differently about it because I now understand
some of the concepts better and I know that there are so many different types of styles and
genres, so I should be able to find one I like and enjoy."
"Yes it has because when previously reading literature I judged the book and evaluated it
based of my own opinions or reaction to the text. I never took into consideration reasons the
author had for writing what he wrote or the way he did. Now, I try to get a sense of the
author's background, surroundings, and experiences and then I judge the book based on how
·
well he conveyed his message in addition to my reaction.
Among the negative responses to question 1 were these.
"No because I don't feel literature is that important in todays [sic} society. Things can be better
learned in a history class or a computer class, [sic] not the deeper meaning behind what some
authur [sic] from long ago feels." (Only 3 out of 78 students suggested that studying literature
was not a valuable thing to do)
"Somewhat, I enjoyed the exposure to different authors and genres."
_-------··--· -··-···- _.....:No.~ jy_~t .t:?~Y£i.l1.:5~J hay~ to r~_gd. mor~_ QfJ.ite.rature..do.es n'tmeanJJh ink more __or . differently-·- .
I
about it. It just took up more of my time and I would, rather leisur~ly read a book I have chosen
!
then [sic] a book that I don't [sic] enjoy and have to overly concentrate on it because I'm going
I
to be tested over it. That robs me of the enjoyment and pleasure of reading!"
I

.

I

I

"No, I've studied literature before in high school in an enriched class and we basically did the
same things. I just get to study new literature and I don't really feel any different now than
. when I had first started." (8 out of 78 students responded negatively either-because the
course hadn't changed their minds about the value of literature or because they saw this
course as repetitive.)
.
'
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o

Philosophy: Basic Questions
In the rece~t survey, these were representative of the 56 students' positive comments.
"Yes. Through the semester I have learned that philosophy requires a lot of critical thinking
abilities."
Yes-many of the people discussed have come up in other courses and it helps to have some
in-depth knowledge about them in order to understand them in other contexts than
philosophy."
Yes, when I have an opinion, I now think about why I have that opinion, and when I don't know,
I try to get more background on the subject."
"Yes, I tend to look at the bigger picture instead of focusing on the little problems. It has
changed my ways of thought not only in studying, but also as my views on society. If I didn't
have this class that delt [sic] with philosophy, I feel that I wouldn't challenge my own beliefs
and/or dare to explore new ideas."
"Yes, I used to think that philosophy was only for people who liked to think deep [sic] about .
abstract things, but I've learned that philosophy is for anyone who can think. And, at times, it
can be fun."
"Yes, I was very apprehensive about the course but was glad to find out that it is not as hard as
I first thought and it is very insightful. I've really enjoyed what we've learned so far in the
class."

In the recent survey,.these were the only 2 negative responses to question 1 in the BQ courses.
"Not really. Although if I hadn't already known what was being taught then [sic] it probably
would've done wonders."
"No. I still think it is a difficult subject & one that is not nessasary [sic] to be learned or taught
·
to those who are not going into that major."
Religions of the World
In the recent survey that garnered 63 responses, the representative positive responses to question 1
were the following.
·
I

i

__ . --~'Sor:nE:1:w.bat. .. It has. given me a greater respect for other-people'-s.beliefs-even-though I-do·not

r···----- ---·

agree with them. I still have my own views, but now I know other people's more."

I'

"Yes, it is a totally different way of thinking and takes in perspective all types & helps better
·
understand other religious thinking rather then [sic] my own."
"Yes, it has made me look more critically at all religions, including my own. To look deeper,
ask questions, find answers."
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"Yes, religions are conceived by men. I feel less inclined to believe in a revelation or faith than
before."
Yes, it definitely has. I knew very little of religions either than my own and this course provided
an in-depth and unbiased exploration of all the major religions. That level of understanding
eliminates misconceptions and prejudices. "
·
"A little bit. Rather than making me think differently about religion, it has broadened my
knowledge base and helped me to formulate informed opinions about religion. It has increased
my understanding of religious behaviors and of how religions compare."
·In the recent survey, the following are representative negative responses. {There were 10 total
negative responses.)
"Not really. I think I learned stuff, but it didn't necessarily make me thing differently. I think
learning so much things about each religion makes it difficult to remember the basics of each
one and keep them apart."
"No. I still have the same thoughts about religion." (4 out of 63 students answered no to this
· question because they already thought positively about religion.)
"It hasn't really, mostly because I was already quite skeptical of religion before this class. · Had
I not been then it might have helped think d.ifferently."
"No. It was interesting learning about different religions, but religion wasn't a big part of my life
before this class and I doubt it will be after this class."
·
"Not really. Nothing has really changed my opinion aboutanything."
"I had hoped it would be. However, the lecture and quiz style of the course made it more
.about learning facts than discovering new ideas. In the future, I think it would be beneficial to .
have discussions hold a more important role in this course." (2 out of 63 students responded
based on the particularities of the course's style).
Question 2 Responses
In the 2001 report, the responses to question 2 were summarized as follows.
Students again responded very positively to question 2, even if they responded negatively to question
1. Many students clearly recognize the value of taking courses in Category II.
----------- ---······---- ----··--···-···· -- ·············-·- ·------

.

-

····-··· -·-···------- .. ··-.-········- ······-···-·········-··················------ .····--·-···'"· ····-- ···-········ ··--···--···-···-·-·-·····-·····-·-····-·········-····-·-···..··---- ..-·-··-----·-··-·---......... .. ······-·-··· -·····-···-

········ ·····-·-·-··-~---···---- - · -- ···---- -

___,,,........... ..•. . .........

Introduction to Literature
In the recent survey, the students responded very positively to the question. The representative
positive responses to question 2 were as follows.

i'
I
I

"Yes, I think it is valuable because reading German stories helps learn about different cultures
and make me think more broadly. Also, I don't read very much, but having to read so much in
this class has helped me be a better ·reader in general, so I understand more of what I have to
read for other classes, and also .I can read faster now."
12

""to some students I feel it is valuable, but if a student has previously taken the same type of
course I don't think it will benefit them as much."
Yes, it really broadens your reading. I really enjoyed reading a Midwestern novel, and short
stories, but I never though I would like them, so I never would;ve read them if it wasn't for this
class."
"I think it is valuable, I think students would be more well versed in literature &·have a better
. understanding of it."
"In some ways yes, especially for student who don't read that much, so it forces them to read.
But on the other hand, it is not much different then {sic] the literature I took in high school."
"Yes. The fact that we have to motivate ourselves to read and react is much different than
studying for other classes."
"It is valuable to take this course because I can pay more attention to the reading if I'm looking
for a meaning in the writing."
Yes. Improves reading skills and vocabulary."
In the recent survey, there were relatively few negative responses. The representative negative
responses to question 2 were as follows. (7 out of 78 responses to question 2 were negative.)
"No because we are just learning something we have already learned in high school. We
know what plot, setting tic. is. We know how to read and will choose to read books on our own
time for enjoyment not because we are rnade to or our grade depends on it." ·
·
"No. Reading novels has become less appealing to younger generations. In a world with
computers and the internet students often feel that reading books is boring and worthless so
they often put no effort into literature classes. Reading novels and old literature to us seems
like it is something for grandparents to us."
"I would prefer to focuses on major courses, taking as little general education classes as
possible. I think liberal arts core limits education in students' major [sic]."
Philosophy: Basic Questions
A sampling of recent positive responses to question 2 is as follows.
"Yes, it's a good course to keep you thinking. It works your brain & helps you understand the
... ____ _............................ .. ...... . .................. ...... ........... ......... .. . ............ ... .

....... -_wor:ld a .little better."

"YES! Philosophy is the most important Liberal Arts class I've taken. The ethics component is
one reason--it will be important for any profession to have some ethics. I think the way we
talked about politics and government were important--see the motivation for doing politics and
what it should be (ideally). Finally, encourages to live a full ·rich life--not just for your next
meal, or next promotion."
"Yes--gives a broader range of learning rather than what the major of the person is." ·
13

:

~· -·--------- --·"' " ' -····--·---- -····· ·

.. ··--··-···-····----- ..

·----·····-----.·--···------·----·-····--····-···· ·-·-·-····-------·--- .........----·---·-·-··· --·-······· ·········-·-···-· -· ···------ ·---·· ····· .. .

. ..... . ... ... ... .

"Yes, if the students are willing to let themselves and others scrutinize the way they think.
Philosophy provides alternative ways to view a problem, and that is an important skill."
"Yes, philosophy relates well to everyday life. The content has a very practical approach to
help logically ponder & think through questions facing individuals & society."
''This kind of course isn't just valuable; it is VITAL. This is because this class makes you think
outside of your conformability and pushes your boundaries and helps you form solid opinions."
The 2001 report provided this summary of negative responses to question 2. In that report, there was
no discernable negative response that specifically referenced BQ.
Students who answered "no" to question 2 tended to define their educations narrowly, focusing
on the notion that the course was not valuable to their major course of study. --Many of those
who answered negatively to this question thought the course was too hard, or were worried
about their grades. A few saw it as a waste of time and money.
On the recent survey, there were only 3 negative responses, which echo similar complaints to those
summarized in 2001.
" Eh. . . I guess ... I wouldn't say I was harmed by taking this class_"
"I don't think this course is valuable for the LAC; I have not gotten anything out of it. If they are
majoring in philosophy then it may be valuable to the student then."
"Maybe. It teaches that people should not be so limited in their perceptions and judgments."
"I think UNI students should have a big list of courses and they have to pick a certain number
to take instead of dividing the classes into categories."
Religions of the World
In the recent survey, the sampling of students' positive responses was as follows.
"Yes. There is a great deal of religious ignorance and prejudice despite religion's prominent
· role in society. This class remedies that."
"Yes. It enlightens you to truth and how to historically study some religious concepts by
analyzing the facts instead of what you were instructed to believe."
"I think it is a very valuable course since a lot of students may not have much interaction with
people from other cultures or religions. Knowledge helps us all to look at the world objectively
_________ ...-and resist the temptation of blind -prejudice ..,
....... --- - -------·---------------------··········-----·
"Yes, it really "rounds" a student. UNI students become more aware of what it going on
around the world currently and in history."
Yes, whole-heartedly. Especially in our times, it is important to understand other cultures, and
studying religions helps us do that."
·
In the recent survey, the 3 negative responses were as follows.
14

./

"No. I think a student should want to take a course on religion not have to take it'to fulfill a
requirment [sic]."
·
"No. I feel that all gen ed courses are useless & a waist [sic} of money. Students waul~ have
a lot [sic] more money & not so in debt [sic] if we didn't have take the gen eds. We alread [sic;]
learn these things in H. S. & it is just a waist [sic] of time. Instead of 4-5 yr$ {sic] to get your
bachelors lsic]. You would only h'ave to go 2-3 yrs."
.. . .
.
. .
..
"It shouldn't be required but it should be available. if kids want to take it.~'
Conclusions
•

In the surveys taken for the current review, the majority of the students' responses were positive
about the course. On question 1, for LIT, BQ, ahd ROW, the students generally valued the
broadening of their knowledge in the specific discipline arid generally felt that the cou~e also,
helped them develop skills in reading, thinking, and analyzing other content areas. Student
perceptions of the course emphasize the importance of these courses to the LAC.

•

The few negative responses again suggested that students felt that whether called LAC or gen
ed, these courses kept them from pursuing their major courses. Others felt that the courses
should be available to those who are particularly interested in the disciplines.

E. Analysis of an enrollment record according to courses, credit hours, student profiles, class
. , ·
size, percentage of credit hours taught by tenure/tenure trac~ faculty.
Category 38 Statistics (With
many, many thanks to Dr. Morgan for
_her data analysis!)
.
.
.
.
.
.
)

:.;

Fall 2001 - Fall 2006 (Including Summer}

Total number of students:
Total number of sections:
Percentage of sections taught by TT/Non-TT faculty:
Average number of students/section:
Percentage of students taught by TT/Non-TT faculty:
Average size of sections.for TT/Non-TT faculty:
Average GPA for all students:
·
· ·"
Average GPA for sections taught by TT/Non-TT faculty:

..

11,175
343
87.8/12.2 .
32.6
87.7/12.3
32.5/32.8
. 3.12
3.15/2.88

.

:

.

·· .. .

Fall 2001 - Fall 2006 (EXCLUDING Summer)

Total number of students:

. ··--·· ··---oTo"tal nt:i"mber of sections: ·............

0

-0--------------- 0.....

Percentage of sections taught by TT/Non-TT faculty:
Average number of students/section:
Percentage of students taught by TT/Non-TT faculty:
Average size of sections for TT/Non-TT faculty:
Average GPA for all students:
Average GPA for sections taught by TT/Non-TT faculty:

_to. aJ 3.......... _-------·0--------------------,--,--,.---o---~--,.------,--.-----~--------,---,------ :-----~----,~-----··,-- .. 0........ --0

323
.87.3/12.7
33.5
87.3/12.7
33.5/33.4
3.11
3015/2.87
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Where sections of "l.ntroduction to Literature" (620:031) are offered in conjunction with sections of 720:031,
7 40:031, 770:031 or 790:031, the data for class sizes and GPA are combined together so that it counts as a
single class in the statistics rather than two separate courses. ·
COMMENTS:
•
As .noted in the 2001 report, "Instructors complained that theycould not meet the stated goals of their
course if the sections were allowed to grow much beyond 25. students. A serious effort must be made to
keep average class size down to 25 or below, particularly those sections in which instructors seek
interactive discussions and who require substantial amounts of writing." With average Class size at 33.5,
we note that class size continues to be larger than desirable, if enhancing writing skills is a significant
aspect of LAC courses.
All sections, Fall 2001 - Fall 2006 (including Summer)
Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions

Number
4469
3926
2780

Percentage
40.0
35.1
24.9

Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions

AveGPA
3.24
3 .06
3.00

St. Dev
0.5115
0.3746
0.3282

High
4.00
. 3.92
3.69

T~tal

TT
4053
3047
2696

Total
Non-TT
416
879
84

Course
. Introduction to Literature
Religions of the World
Philosophy: Basic Questions

TT%
90.7
77.6
97.0

Non-TT%
9.3
22.4
3.0

St. Dev
0.5115
0.3746
0.3282

L.o w
1.64
2.15
1.88

Section Size distribution
35-75 >75 ·.·. total
<35
153
0
100
53
32
5
103
66
87
43
0
44

Students/Section
Course
29.2
Introduction to Literature
38.2
Religions of the World
32.0
Philosophy: Basic Questions

Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions

AveGPA
3.24
3.06
3.00

.__.....

Sections/size Sections/size
Non-TT
TT
14/29.7
139/29.2
25/35.2
. 78/39.1
3/28.0
84/32.1

GPATT
3.23 .
3.17
3.00 '

GPANon-TT
3.34 .
2.66
3.01

·-Au sections, Fall2001- Faii2006 (EXCtUDING-Si:rmmer) ···· · ·-··- ---Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions

Number
4458
3664
2691

Percentage
41.2
33.9
24.9

Ave GPA
3.24
3.05
3.00

St. Dev
0.5100
0.3827
0.3224

Course
Introduction to Literature

AveGPA
3.24

St. Dev
0.5100

High
3.97

Low
1.64
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Religions of the World
3.os ·
Philosophy: Basic Questions 3.00 .·
'
'-....--

0.3827
0.3224

.

Course
Stu dents/Section
Introduction to l-iterature
29.5
Religions of the World
39.8
Philosophy: Basic Questions
33.6
Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions
Course
Introduction to Literature
Religions of the World
Philosophy: Basic Questions

3.92
3.69

2.15
1;88

Sec:;tion Size distribution
<35' 35M75 >75 ' total

98
23
36

53
64
44

0
5
0

151
92
' 80' .

Total Total
TT
Non-TT

n

4051
2785
2607

407
879
84

138/29.4
67/41.6
77/33.9

13/31.3
25/35.2
3/28.0

TT%

NonMTT%

GPATT

GPANonMTT

90.9
76.0
96.9

9.1
24.0
3.1

3.23
3.17
3.00

3.33
2.66
2.82

Sections/size Sections/size
NonMTT

: '

Spr. 2004
Fall2004
Spr. 2005
Fall2005
Spr. 2006
Fall2006

14
13
11
10
13
15

71.4/28.6
100/100/..90/10
100/0
93.3/6.7

300/116
392/296/265/34
376/348/35

72.1/27.9
100/100/88.6/11.4
100/90.9/9.1

,.

3.40/3.34
3.39/3.37/3.24/3.16
3.25/3.39/3.64

:,

.,

.

../

...

',·.

Introduction to Francophone Literature in Translation
Semester
Fall2001
Sum. 2002***
Fall2002
Fall2003

Total
Students
13
2
20
17

AveGPA
. 3.25
4.00
3.67
3.67

· ...

Combined*
AveGPA
3.24

620:031**
AveGPA
3.12

3.59
3.60

3.19
3.25

Introduction to German Literature in Translation

Semester
Fall2001
Spr. 2002
Fall2002
Spr. 2003
Fall2003
Spr. 2004
Fall2004
Spr. 2005
Fall 2005
Spr. 2006
Fall2006

Total
Students
20
17
19
16
17
21
17
20
not offered
14
19

Ave GPA
3.08
3.80
3.21
3.75
3.69
3.59
2.82
3.64
.3.62
2.96

Combined*
AveGPA
3 ..17
3.64
3.41
3.60
3.67
3.55
2.95
3.70
· 3.56
3.10

620:031**
Ave GPA
3.12
3.04
3.19
3.09
3.25
3.38
3.39
3.37

··'·

..
..

-_/

3.25
3.41

Introduction to Russian Literature in Translation

Semester
Fall2002

Total
Students
1

AveGPA
4.00

Combined*
AveGPA
3.16 .

620:031**
Ave GPA
3.19

*GPA of all students enrolled in the corresponding section of 620:031 and this course.
**GPA for that semester for all sections of 620:031
***Section offered without a corresponding section of 620:031

Introduction to Portuguese and Hispanic Literature in Translation
00.00·0- MO•<o-•••-

Semester
Fall2001
Spr. 2002
Fall2002
Spr. 2003
Fall2003
Spr. 2004
Fall2004

Total
Students
13
16
15
16

7
11
13

Ave GPA
. 3.64
3.27
3.60
3.29
3.50
3.67
·3.06

Combined*
AveGPA
3.50 .
3.18
3.65
3.26
3.11
3.69
3.10
:
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620:031**
AveGPA
3.12
3.04
3.19
3.09 .
3.25
3.38
3.39
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Spr. 2005
Fall2005
Spr. 2006
Fall2006

13
11
10
11

3.06
3.37
3.48
3.67

·3.37
3.23
3.25 .
3.41

3.22
3.32
3.20
3.52

*GPA of all students enrolled in the corresponding section of 620:031 and this course.
**GPA for that semester for all sections of 620:031
During this time span all sections of 720:031, 740:031, 770:031, 790:031 were taught by tenure-tracklt~nured
faculty.
Religions of the World
Semester
Fall2001
Spr. 2002
Sum. 2002
Fall2002
Spr. 2003
Sum. 2003
Fall2003
Spr. 2004
Sum. 2004
Fall2004
. Spr. 2005
Sum. 2005
Fall2005
Spr. 2006
Sum. 2006
Fall2006

Semester
Fall 2001
Spr. 2002
Sum. 2002
Fall2002
Spr. 2003
Sum. 2003
Fall2003
Spr. 2004
Sum. 2004
Fa112004
Spr. 2005
Sum. 2005
Fall2005
Spr. 2006
Sum. 2006
Fall2006

Sections
7
9
3
10
7
3
11
6
2
10
8
2
7
9
1
8

Sections
7
9
3
10
7
3
11
6
2
_JQ___ ........ .
8
2
7
9
1
8

Total
Students
272
357
86
349
238
71
488
302
54
435
273
29
237
358
22
355

Students/
Section
38.9
39.7
28.7
34.9
34.0
23.7
44.4
50.3
27.0
43.5
34.1
14.5
33.9
39.8
22.0
44.4

AveGPA
3.22
3.22
3.34
3.17
3.14
3.19
2.99
2.97
3.14
3.05
"3.03
3.30
2.93
2.91
2;65 ·.
2.93 .

St. Dev
0.3252
0.3030
0.2352
0.2587
0.4531
0.0603
0.4598
0.3990
0.2263
0.3347
0.2798
0.5233
0.3719
0.5106

--0.4474

%Sec. IT/
Students
%Students AveGPA
Non-IT
IT/Non-TT
IT/Non-IT
IT/Non-IT
100/2721100/3.22/100/3.22/357/100/100/86/100/3.34/70/30
244/105
3.27/2.92
69.9/30.1
71.4/28.6
163/75
3.36/2.63
68.5/31.5
100/71/3.19/100/3.17/2.55 .
63.6/36.4
344/144
70.5/29.5
302/- .
100/100/2.97/100/54/100/3.14/--295/140 .... 67.8/32;·2 --··-3 :17/2 :79-· -:~-.~·~:-- ··--.-;:·~----------·· · ·;"
·---60/40
75/25
3.16/2.70 .
202/71
74.0/26.0
100/29/100/3.30/42.9/57.1
104/133
3.25/2.66
43.9/56.1
3.21/2.49
66.7/33.3
253/105
70.7/29.3
2.65/- .
221"100/- '
100/3.09/2.53
62.5/37.5
249/106
70.1/29.9

Philosophy: Basic Questions
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Semester

Sections

Fall2001
Spr. 2002
Sum. 2002
Fall2002
Spr. 2003
Sum. 2003
Fall2003
Spr. 2004
Sum. 2004
Fall2004
Spr. 2005
Sum. 2005
Fall2005
Spr. 2006
Sum. 2006
Fall2006

8
7
2
10
8
1

6
6
1
7

6
1
9
7
2
6

Total
Students

Students/
Section

AveGPA

St. Dev

283
271
16
290
284
16
199
209
20
231
191
15
291
238
22
204

35.4
38.7
8.0
29.0
35.5 .
16.0
33.2
34.8
20.0
33.0
31.8
15.0
32.3
34.0
11.0
34.0

2.92
3.11
2.78
2.93
3.03
3.12
3.06
3.07
3.18
2.85
3.13
3.33
2.84 '
3.02
3.05
3.11

0.2643
0.2763
0.7071
0.3767
0.2984
0.3112
0.2460
0.3214
0.2874
0.4080
0.1970
0.4101
0.4125
/

Semester

Sections

Fall2001
Spr. 2002
Sum. 2002
Fall2002
Spr. 2003
Sum. 2003
Fall2003
Spr. 2004
Sum. 2004
Fall2004
Spr. 2005
Sum. 2005
Fall2005
Spr. 2006
Sum. 2006
Fall2006

8
7
2
10
8
1
6
6
1
7
6
1
9
7
2
6

%Sec. IT/
Non-IT
100/100/100/100/100/100/100/100/100/100/66.7/33.3
' 100/~ 88.9/11.1
100/100/100/-

Students
IT/Non-TI

%Students
TT/Non-TT

Ave GPA
TT/Non-TT

283/271/16/290/284/16/199/209/20/231/191/67
15/274/17
238/22/204/-

100/100/100/100/100/100/- '
100/100/100/100/64.9/35.1
100/94.2/5.8
100/- '
100/100/-

2.92/3.11/2.78/2.93/3.03/3.12/3.06/3.07/3.18/2.85/3.19/3.03
3.33/2.89/1.88
3.02/3.05/3.11/-

F. Completion of a LAC Course Form by the Category -Review Team in consultation with .
relevant faculty and administrators for each course in the review area.
--···------- -···-· ...
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Compiled Responses for
LIBERAL ARTS CORE COURSE REVIEW QUESTIONS
620:031 Introduction to Literature
COURSE NUMBER AND TITLE: 620:031: Introduction to Literature
COURSE CATALOG DESCRIPTION:
Understanding and appreciation of the basic forms of literature through close reading of literary texts,
20
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including works originally written in English. An option in the Liberal Arts Core; does not count for
credit on any English Department major or minor unless otherwise noted. No credit if prior credit in
620:034. (Offered Fall and Spring).
·

CREDIT HOURS: 3
LIBERAL ARTS CORE CATERGORY: 38: Literature, Philosophy, or Religion (3 hours
required) * The instructor has also had experience teaching Writing Intensive section(s) of course.
1. To what degree does the catalog description reflect the course, as it is currently delivered? Are
changes in the catalog description or course content needed? If so, identify needed changes.
A-1:

In relationship to my section ofthe course, the description is accurate but very general. I cover the
three major genres: poetry, fiction, and drama.

A-2*: As I approach the course, close reading is certainly one major experience. I might well add "talking
and writing about" literary texts to the description. I would also add "enjoyment" to "understanding
and appreciation," since a major objective for me is for students to still want and choose to read
literature beyond the course.
A-3:

I

I·
I
I

The catalog description highly reflects the three sections I teach. Changes do need to be made in the
wording of the catalog description to make it read better and to be more accurate. A suggested
change is: Become aware and knowledgeable about the basic genres of literature through the close
reading and the discussing of a variety of literary texts. [The remainder of the description beginning
with "An Option" would not need to be changed.]
·'

A-4:
This reflects exactly the way in which I teach it. I cover multiple genres-drama, film, poetry,
prose (nonfiction, short story, novella) and my emphasis is upon them developing a greater facility in
discussing literature as well as upon their ability to do close readings of the texts.
A-5*: This description fits my course well enough. I include fiction, nonfiction and poetry. Sometimes I
include drama. ·

Reviewer's conclusion: The catalog course description 'seems to establish sufficient guidelines for the
faculty who responded to the survey to develop a course that seems remarkably consistent.
2. To what degree does the current course outline correspond to the course content as approved by
the Liberal Arts Core Committee? (Attach copy of current course outline(s)). Have changes
(additions/deletions) been made? If so, identify the changes.

__ Reviewer's note: . . No .course outline.is currently available from-the LAG Committee, University archivist; ·
or Departmental Records.
Syllabus A-1 uses literature anthology, cover:ing the genres of poetry, drama, and fiction
A-2*: I've not been made aware of a course outline. I do focus on works originally written in English,
even more specifically, on American literature with some emphasis on Midwestern authors. I
choose to work with creative nonfiction instead of drama, in addition to both long and short fiction
and poetry.
21

A-3:

I believe it corresponds adequately. [I have already given you a copy of the syllabus for one
section; however, it did not contain all the changes. A copy of the syllabus for the remaining two
sections I teach will be put in your mailbox. It will be more t~orough in the changes I have made.

A-4:

no response

A-5*: I believe it corresponds.
Reviewer's conclusion: The catalog course description, the only guidance currently available to faculty,
seems to establish sufficient guidelines for the faculty who responded to develop a course that
appears remarkably consistent.

3. Have changes in the relative emphasis of content areas been made? If so, identify the changes.
A-1:

Not that I know of, but I'm not sure if! understand the question.

A-2*: See #2.
A-3:

I don't think so.

A-4:

.n o response

A-5*: I have expanded the genre selection to include nonfiction.
Reviewer's conclusion: The lack of response suggests a problem with the phrasing of this item on the
LAC's survey. However, given the rise of literary/creative nonfiction as a recognized and
increasingly popular literary genre over the past twenty years, faculty may wish to consider
including this additional genre within the course.
.
.

4. If multiple sections are offered, how Is comparability across sections assessed and insured?
A-1: · It's not, as far as I know.
A-2*: The 'writing enhanced' sections I have taught have participated in the writing outcomes assessment
pilot.
A-3:

I keep the classes at the same place in the syllabus for the two MWF classes. The TTh class is kept
as close to the MWF classes as is possible.

A-5*: Writing-to-learn in the form of reading response journals in response to all course texts. Small and
large group discussion based on those journals. Short literary essays of the kind often called Thesis
Support Essays.
Reviewer's conclusion: Comparison of syllabi suggest that faculty teaching the course make considerable
·effort to expose students to a wide range of literary genres in the course and to emphasize the
development of critical reading skills as well as the abilities to analyze and present valid
·interpretations about the divers texts through both oral and written means.
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6. What are the primary instructional methods used in the course? What type(s) of student
·
activities are included in the course?
A-1:

In my section, the main instructional method is the Socratic method. It is a discussion-based course.
Students read, talk, and write about the three genres. They are also tested on all three genres.

A-2*: Close reading and large and small group discussion of shorter texts in common; individualized
selection and reading oflonger texts, supported by small group sharing and discussion; writing in a
reading log; participation in a selection process to choose longer works for individualized reading;
writing response papers about longer works, increasingly research based as the course progresses;
writing short papers based on some works read in common; reading aloud; attendance at literary
events outside of class; construction of a course portfolio.
A-3:

First, I go over the main points in the explanation of concepts in the chapter. Then, the majority of
the class is spent discussing the assigned literary works and applying those concepts.

A-4:

Primary activities: Textual Responses (close readings); Group Presentations; Small Group
Discussion; Full class Discussion; Lectures incorporating history of the lit being studied as well as
multimedia presentations; Workshopping textual responses.

A-5*: My students produce between 150 and 200 pages of writing for the course. About 30 pages of this
writing represents drafted, polished essays.
Reviewer's conclusion: No single instructional method dominates the course. Instead, diverse faculty
teach through individual strengths. However, multiple avenues (reading, expressive and analytic
questioning, speaking, writing among them) suggest that students learn to analyze and present their
critical understanding of what they've read through multiple oral, aural, and written assignments. A
consensus among the faculty responding to the survey suggests that the faculty perceive that
. students leave the course as better critical thinkers, readers, speakers, and writers:
5. What writing opportunities are there within the course?
A-1:

The students write informal journal entries on each genre. They also answer in writing an extensive
list of questions on each literary work we study.

A-2*: A reading memoir; a diagnostic 'one-pager' in response to a·short text; four substantial papers on
longer works; three short papers on works addressed in class; portfolio reflections. ·
A-3: - At the end of studying each major genre, a writing assignment is given. The writing, however, may
not be a paper.
_,

A-4:

__ .. __

•·······

------

.

10 Textual Responses of about 2 typed pages each; a take home midterm exam (half essay question)
and a final exam (essay questions).
·

A-5*: My students produce between 150 and 200 pages of writing for the course. About 30 pages of this
writing represents drafted, polished essays.
\

Reviewer's conclusion: The common thread among the faculty responding is that the course includes
opportunities for students to complete both writing-to-learn activities whose aim is expressive
discourse that encourages exploration of ideas and connection to personal experience, as well as
23
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· more formal, writing-for-evaluation opportunities that demand students to present cogent
interpretations based upon the reader's analysis of textual evidence.
6. .How is student achievement of the course objectives assessed?
A-1:
' A-2:

Assessment is based on attendance, participation, tests, and journals and other homework.
A reading memoir; a diagnostic 'one-pager' in response to a short text; four substantial papers on
longer works; three short papers on works addressed in class; portfolio reflections.

A-3:

Through discussions, tests, and writing assignments.

A-4:

I grade the textual responses and of course can tell if they are developing a greater facility during
class discussions. Also the two exams and the presentations.

A-5*: Through evaluation of all of the writing students do.

Reviewer's conclusion: The evaluation of students is consistently multi-modal: a combination of quizzes,
tests, and examinations, expressive assignments (such as journals, reading memoirs, and textual
responses), and formally prepared and revised oral and written assignments.
7. · What are considered to be the major strengths of the course?
A-1: . I think the major strength of my course is that students learn how to do close readings in the three
genres, as well as a familiarity with the literary terms and elements for each genre. Also, I teach a
special topics section on literature by and about women, and I think this is a strength as well.
A-2*: Opportunities to choose some of the texts; emphasis on reader response; opportunities to enjoy
literary works; meeting unfamiliar kinds of texts and regional authors; the portfolio approach to
assessment.
A-3:

Introduce students to different genres ofliterature.
Develop critical thinking skill.
Develop discussion ability (including the ability to disagree with someone).

A-4:

Exposure to literature and the human culture contained within it; Ability to write and look critically
at texts.

A-5*: Developing students' abilities to formulate and articulate interpretations ofliterature.

____R,~y_i_~w.er's

~on~hasiQ~:

Students become.better.critical readers,.thinkers, and writers.-- ----. -- -·· -----· ---- --

8. What are the major weaknesses?
A-1:

I don't know. Perhaps that everyone is doing things differently? I think it is important to cover the
literary terms, elements, and close-reading strategies for each major genre, but I don't know if
everyone does this.

A-2*: Uncertainty about 'standing' as the portfolio is developing, especially early in the course; adjusting
to the emphasis on personal response/interpretation.
24
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A-3:

A lot has to be covered in one semester.
Some genres such as literary nonfiction may not be included.

A-4:

I think there is a great unevenness in terms of what is taught. For example, one previous student of
mine said that in her Intro to Lit class they were reading Angels and Demons by Dan Brown (!!!! ). I
frankly find this appalling and a genuine disservice to students. It isn't even Dan Brown's most
interesting, well-written, or important book. I would be opposed to the inclusion of any Dan Brown
book, however. So I think that some consensus on what is being taught as literature and what will
challenge students as well as expand their understanding ofthe human experience would be of use.

A-5* : Regular sections of this course may have 36 students, which is too many for effective response to
student writing.
Reviewer's conclusion: Although review of syllabi suggests remarkable consistency among diverse offerings.
The faculty responding to the survey include 1 adjunct, 3 probationers, and 3 tenured faculty. The faculty
members' areas of expertise include three in literary/cultural studies, two in English teaching and/or literacy
studies, and one who is a creative writer. The reviewer's examination of syllabi suggests that the individual
faculty members' perceptions ofthe course, both in terms of content and rigor by other faculty teaching the
course, are largely unfounded; however, the consensus among the faculty responding to the survey suggests
periodic meetings to discuss the course would be viewed positively for all.

9. What, if any, changes need to be made to insure the integrity of this offering?
A-1:

See# 9.

A-2*: More opportunities for interaction among faculty who teach sections of the course.
A-3:

There are two things I can think of: (1) Instructors should not teach only one genre, and (2) The
focus should be broad. For example, it should not be narrowly focused on one group of writers.
Although, I do believe instructors should be able to select the pieces ofliterature for their courses.

A-4:

Teaching actual literary texts; Having a more even level of work across courses. Some classes have
students just do worksheets. My course demands they actually articulate theses about the works
they've read, and so my students leave the course with a much better preparation for their future
coursework, in my opinion.

A-5*: Hold the number of student enrollment to 25.
Reviewer's conclusion: The reviewer's analysis ofthe course surveys and course syllabi submitted
. . ___ ______ .. . _s.ugges~s co_nsiderable integrity among the various sections offered by the faculty in the Department
of English Language and Literature. All faculty teaching the course appear committed to exposing
student to a wide range ofliterary genres, providing multiple opportunities for student to use both
· writing-to-learn and writing-for-evaluation as they share their emerging and more fully formed
understandings of texts. A common perceived outcome of this course is that students gain
significantly improved skills as critical readers, writers, and thinkers that should be highly
transferable to the processing of texts is other disciplines.
For the faculty to adequately respond to the volume of student writing in the course, the enrollment
needs to be limited to 25.
25
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10. Additional faculty, head, and/or dean concerns or comments.
None
[Survey completed by John Swope]
LIBERAL ARTS CORE COURSE REVIEW QUESTIONS
To be completed for each course in the category review area .

. COURSE NUMBER AND TITLE: 650:021 Philosophy: Basic Questions
[title will be changed to Philosophy: the Art of Thinking]
COURSE CATALOG DESCRIPTION: Introductory exploration of questions concerning nature of self,
reality, meaning, knowledge, truth, faith, value and obligation.
CREDIT HOURS: 3
LIBERAL ARTS CORE CATEGORY (ROMAN NUMERAL AND SUB-GROUP LETTER): IIIB
1. To what degree does the. catalog description reflect the course as it is currently delivered? Are
changes in the catalog description or course content needed? If so, identify needed changes.
Some members of the Philosophy faculty believe the description is adequate.
Others think the range of topics referred to in the catalog tends more heavily toward epistemology/metaphysics
side of the discipline than to moral/political side. We could include further topics such as "freedom, justice and
beauty." We may want to include a reference to logical or critical thinking as well.
2. To what degree does the current course outline correspond to the course content as approved by
the Liberal Arts Core Committee? {Attach copy of current course outline(s)). Have changes
(additions/deletions) been made? If so, identify the changes.
We do not have access to the LAC Committee version of the course content.
3. Have changes in the relative emphasis of content areas been made? If so, identify the changes.
Some faculty members have added course material on the relation between religion and politics. Some faculty
focus on ethics and political philosophy.
4. If multiple sections are offered, how is comparability across sections assessed and insured?
The Philosophy & Religion Department leaves this up to the individual instructors. Most of the current faculty
believe that all those who teach the course have an adequate and adequately similar understanding of what the
~s>~-~~?..~hou.ld .~~~-- a_~g__tl:J:~~-!h.~Y.~!l i~§.l!~-~-.9..DJh.~ir_..Qw.nJh~t..theiLc.o.u.rse.s. . me.elthe.se_.requirements~. -· ·- ...
5. What are the primary instructional .methods used in the course? What type(s) of student activities
are included in the course?
Most sections require significant amounts of writing on important philosophical texts. All the sections include
lectures and discussions, some also include small-group work and presentations.
6. What writing opportunities are there within the course?
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Writing assignments in the various sections include: analytical papers, quizzes, short papers, long term pap~rs,
worksheets, thought papers, and essay exams.
·
7. How is student achievement of the course objectives assessed?
:

Through exams,

quizz~s,

.

.

.

presentations, papers, participation and attendance.

8. What are considered to be the. major strengths of the course?
BQ presumes no previous background 1n philosophy. It shows students that philosophy is worth their while.
Without BQ students might no know what philosophy is.
Philosophy is the oldest profound way people in the West have answered questions about the nature of reality,
knowledge, goodness, society and beauty. The study of philosophy is fundamental to becoming educated
person.
Students gain skill in critical thinking and knowledge of key philosophical concepts, issues and arguments.
Students have the opportunity to read serious, important, difficult texts, to relate contemporary affairs to past
philosophy, reflect, talk and write about significant philosophical topics.
Many sections cover material that speaks to the issues students find relevant to their lives. For example, one
instructor recently added a section on economic justice.
This course serves to recruits majors.

an

What are the major weaknesses?
The sections are too big: students need more individual care than they can receive.
The sense that it is a survey course must be reconciled with th~ objective of in.,depth treatment of key texts.
9. What, if any, changes need to be made to insure the integrity of this offering?
Some faculty believe no changes are needed. Others believe that having more discussions among instructors of
the course to "compare notes, on their respective course objectives and how they attempt to fulfill them would
be useful. Such conversations might provide helpful ways for us to reflect on our teaching.
10. Additional faculty, head, and/or dean concerns or comments.
Comments from the Department Head:
"Does the name change proposed (to Philosophy: the Art of Thinking) suggest changes to the description,
approach, goals, methods in the course?
Are content, methods, learning goals, assignments, expectatipns similar enough across sections? rd like to see
the BQ teaching staff meet several times to discuss this vitally important common course."

I
I

i

LIBERAL ARTS CORE COURSE REVIEW

I

To be completed for each course in the category review area.

I~
I

COURSE NUMBER AND TITLE: 640:024, Religions of the World

i

'.· .

COURSE CATALOG DESCRIPTION: Living religions of humankind with emphasis on their relevance to
interpretations of existence, the problem of meaning and values, and human destiny.
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CREDIT HOURS: 3
. LIBERAL ARTS CORE CATEGORY (ROMAN NUMERAL AND SU~-GROUP LETIER): 38
1. To what degree does the catalog description reflect the course as it is currently delivered? Are
changes in the catalog description or course content needed? If so, identify needed changes.
Faculty agree that this course description is outdated . . A new description will be sent through the curricular
process in Fall 2006. The new course description will read: "Living religions with emphasis on cross-cultural
practices, beliefs, traditions and values:" ·
· ·
2. To what degree does the current course outline correspond to the course content as approved by
the Liberal Arts Core Committee? (Attach copy of current course outllne(s)). Have changes
(additions/deletions) been made? If so, identify the changes.
Major Course Topics:
a. Introduction to the study of religions:
Functions of religion
Components of religion: myth, ritual, texts, institutions, ethics, practices, etc.
b. Religions of non-literate peoples
c. Religions of South Asia
Hinduism
Buddhism
d. Religions of East Asia
Chinese Religions
Traditional Religions
Confucianism
Taoism
Japanese Religions
Shinto
Japanese Buddhism
e . Religions of the Near East and the West
Judaism
Christianity
Islam
•

After a discussion of the above description, the religion faculty revised the course description for
ROW as follows:
·

Religions of the World:
Major Course Topics:
I. Introduction to the Study of Religions-areas of focus include:

i

I. · ·-· . ... --- - -__a)_D~f.init!<?nS
arld ~l1J]Cti~_~s of ~~l~9LC?_n_- . -·--·---- .. ----· ---·- -·- --b) Components of Religions: myth, ritual, texts, institutions, history, ethics, practices
wo•-
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c) Worldviews: belief, faith, religious experience, popular religion, symbols, tribal religion
d) Religion and the First Amendment
·
II. The Abrahamic Faiths--Judaism, Christianity and Islam
Ill. Religions of South Asia-Hinduism and Buddhism
IV. Religions of East Asia--Chinese Religions (Confucianism, Taoism, Zen), Japanese Religions (Buddhism,
Shinto)
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All Religions of the World courses cover the three main families of religions: the Abrahamic traditions,
Religions of South Asia, and Religions of East Asia. In addition, all Religions of the World courses will include
information about religion and the first amendment in the U.S. Each faculty member who teaches this course
decides how best to approach the subject.
·
•

The addition of first amendment issues to the ROW course fulfills one of the SOA goals in the Study of
Religion: that all Study of Religion Majors have some knowledge of religion and the first amendment.
·
This is one course in which that goal can be fulfilled.

3. Have changes in the relative emphasis of content areas been made? If so, identify the changes.
We have clarified what topics should be taught in each section of ROW. We have added a section on religion
and the first amendment to each section of ROW to align this course with religion SOA goals.

4. If multiple sections are offered, how is comparability across sections assessed and insured?
There are multiple sections offered. We cover mostly the same religions, though there is some addition to the
basic five--Hinduism, Buddhism, Judaism, Christianity and Islam-by some faculty. When students are done
with the course, no matter who they've taken it with, they should know the basic similarities and differences
between the major religions. We want them to understand and appreciate a variety of religions and practices.
We also share a commitment, that because it is an LAC course, we work on the LAC skills--speaking, writing,
reading, etc.
We do think, however, that we should have more conversations, as a group, about what we specifically do in
our courses, not because we're worried that the courses are too different from one another, but because
greater knowledge about our courses would help with advising and give us more ideas and strategies for
teaching the course

5. What are the primary instructional methods used in the course? Wh~t type(s) of student activities
are included in the course?
A wide variety of instructional methods are used in this course. They include: lectures, readings, critical
reflection/writing on the material, exams, oral reports, discussions, internet research, quizzes on the texts,
discussions of moral issues, small-group work, final projects, ethnographic interviews, ethnographic
observation of religious ceremonies and liturgy, personal reflection on religions not their own, extra credit
essays, take-home essays, field trips to local religious communities, role play, observations of culturc:\1 diversity
. of religious belief and practice by watching contemporary videos. All ROW courses also talk about religion and
·
the first amendment.

6. What writing· opportunities are there within the course?
.

.

.

..

A variety of writing assignments are used in this course, ranging from short writings, essay exams, writing
assignments that focus on comparing two ideas from two differenr-religious ttaoitions;·reaetiorilfeflection -·
papers, ethical analyses, writing about current events in religion. One faculty member teaches a writing
intensive version of ROW that includes writing with multiple drafts, peer review of writing, ethnographic .
interviews and reports.

7. How is student achievement of the course objectives assessed?

'--

Although each individual faculty member assesses student learning through grading, there is no official
Student Outcomes Assessment being done on this course, though SOA is in the works. Departmentally, we
have chosen to focus first on our major courses. When we develop SOA for ROW, we are certain that we want
to be able to assess whether students appreciate the variety of religions in the world, and whether their critical
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reading, thinking and writing skills are enhanced by taking this course.
8. What are considered to be the major strengths of the course?
•
This course offers a significant opportunity to UNI students by giving them an opportunity to develop
religious and cultural literacy by learning the similarities and differences between major world religions.
We expose students to the heart of cultures around the world, preparing them to live in a pluralistic,
complex global world.
•
We also help students understand the methods--textual, historical, theological, anthropological,
sociological--used to understand religious ideas, and practices.
•
This course also assists students in becoming effective members of a democratic society, for being a
good citizen requires knowledge of the role of religion in society.
:
•
Religions of the World helps students see the value of LAC courses. Not only do faculty explicitly explain
the course's value in the LAC, because our courses are mostly 35 students or fewer, we are able to
create assignments in which students can develop, practice and demonstrate their LAC skills.
•
This is one of the few courses in the LAC where there is comparison between and across world cultures.
Because the non-western courses are just that-:.non-western--ROW is one of the few places where
students see the play between the east and west, the ancient and the modern.
•
Religions of the World allows students to try on alternative views of the world from their own.
•
Religions of the World is a very popular course; students recognize the need for such a course. In
addition, they affirm the non-sectarian teaching of this course. This is not a course about their own faith
journeys, though through an understanding of the world's religions, they may come better to understand
their own, as yet unanalyzed, religious beliefs.
· ·
9. What are the major weaknesses?
•
The course could be more successful in giving students awareness of Religious Studies as a field of ·
academic study. Students in these courses are primarily first and second year students; this may
perhaps account for their lack of understanding of the field. Nonetheless, faculty who teach this course
acknowledge that this is an area that we could work on.
·
As is true of all survey courses, there is in ROW an ongoing tension between depth and coverage of
•
material.
Faculty acknowledge that we have a wide range of expectations for students. We need to have ongoing
•
conversations about our expectations for our students so that students don't perceive there to be a wide
range of difference. Not as much consistency about expectations and evaluation as we would like. We .
will work on this.
·
·
·
We don't take as much advantage of this course for planning co-curricular activities as we could. When
•
we had experiential learning funds, regular field trips occurred. We could develop a co-curricular
programming that would further enhance students' experience of this course.

./

10. What, if any, changes need to be made to insure the integrity ofthis offering?
•
•

regular staff meetings
We believe that UNI should create a more coherent position for the Director of the Liberal Arts Core.
Integrity of the LAC would be enhanced were we able to benefit from a greater coherence from the entire
.............. LAC. A full-time Director would provide this . .
•
We believe that there needs to be university-wide SOA for LAC, created by the faculty who teach the
courses.
We need to have adequate staffing for this important and popular course; there is always far more ·
•
I
student demand than number of courses.
\•

10. Additional faculty, head, and/or dean concerns or comments.

II

I

i

Faculty who teach this course have appreciated the opportunity that this review affords us to examine one of
the oldest courses in LAC. We have current students whose parents have taken this course; we have mwltigenerational commitment from UNI to teaching students about how to live in a democratic society.
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[completed by Susan Hill from Religion faculty responses]

G. A summary of the Category Review Team's research examining student and faculty
perceptions of the course.
As suggested above in Section D of this report, students overwhelmingly find these courses to be an
important component of their LAC experience. As the LAC Course Review Question documents
indicate, faculty also perceive this course to be an important course for students.

H. An executive summary of the review area including successes and challenges and specific
recommendations.
This section of the document begins with recommendations from the 2001 report.
2001--"1 . Instructors complained that they could not meet the stated goals of their course if the sections were
allowed to grow much beyond 25 students. A serious ~ffort must be made to keep average class size down to
25 or below, particularly those sections in which instruCtors seek interactive discussions and who require
substantial amounts of writing. "
·
The 2007 committee continues to support this recommendation, and notes from section E
•
above that the average 33.5 students per course exceeds the recommended 25 students per course .
2001--"2. Information about Category 2 and its connection to UNI's General Education program should be
made widely available to Category 2 faculty, and they should be encouraged to include at least some direct
reference to the goals of Category 2 in their syllabi and courses, as well as the goals of the entire General
·
Education program." ·
•
The 2007 committee agrees with this assessment of the importance of the distribution of .
information about the LAC to faculty. The perception of the committee is· that there is still a dearth of
information about the LAC given to faculty.
2001--"3. Category 2 instructors who teach multi-section courses should be encouraged to meet periodically
(once a semester would be ideal) to share pedagogy, to maintain some degree of consistency according to the
Category's goals, and to share ideas for improving the course. Where feasible and appropriate, coordinators of
multi-section courses should be appointed or elected to help facilitate such meetings."
•
We strongly agree with this recommendation and note that, in the last six years, such meetings
have, to the committeeis knowledge, not occurred. According to the answers from faculty on the
LAC Course Review Questions, faculty believe that the courses are being taught appropriately, there
is little evidence that discussions about these courses occur regularly to ascertain the truth C?!~his
belief. The 2007 committee believe·s-thafit is CruCial that the--faculty who te.a ch
courses meet
periodically to have such discussions. Structures need to be put in place that support interactions
among LAC faculty on these issues.

these

i

•
In addition, the committee recommends that new course outlines for Philosophy: Basic
Questions and Introduction to Literature be created by the faculty who teach the courses.

I

2001--"4. The Catalog language for Category 2 (now Category 3) needs to be revised so that it describes the
content of the category clearly and forcefully."

I

I
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•
This is the one recommendation from the 2001 document that was completed. The catalog
_language was changed, and the 2007 committee made further recommendations for change, as well.
See Section C above.

2001-"5. The Review Team supports multiple "thematic" sections of multi-section courses such as Introduction
to Literature. This approach gives students more options within the standard course offerings, giving them
opportunities to explore subjects in introd~ctory courses beyond high school instruction. Instructors would
understand that they .must still meet the stated goats of the course, but that they.would explore a specific area
more in depth and detail that would grow out of their scholarly and research interests. This would help diversify
some category 2 courses, making them more attractive to both faculty and students."
•

The 2007 committee affirms this approach to the courses in category 38.

2001-"6. For student outcomes assessment, we recommend a major re-examination of the goals and
outcomes of this category. As mentioned on p. 5 above, the most recent set of goals was published in the
"Student Outcomes Assessment" document, in 1995 and there has been no serious attempt to measure
student outcomes for this category.
For "Outcomes II," "Fine Arts, Literature, and Philosophy," the following outcome is stated in a 1995
document: "Students shall enhance their understanding of the world of imagination, sensation, and
perception." These competencies are mentioned:
Competency 2.1
Competency 2.2
Competency 2.3

celebrate the perception of the visual , auditory, and tactile world
develop an understanding of human experience expressed through discursive
language
explore basic questions of meaning and value in life

We find these outcomes to be both inadequate as descriptions of the competencies for this category and
impossible to measure. We recommend that student outcomes assessments be designed to measure the
following overall goal: "Students shall be able to articulate an enhanced understanding the fine arts and the
study of literature and/or philosophy and religion .
LITERATURE AND PHILOSOPHY
Competency 1: explain the nuance and meanings in a variety of works of philosophy and/or
literature and religion
Competency 2: explain and support the values of studying and understanding
literary and philosophic works
RELIGION:
Competency 1: explain the nuances and meanings in a variety of religious texts
Competency 2: explain and support the values of studying diverse approaches to religion
Instructors might be asked to insure that these competencies are measure toward the end of their courses, or
they might be asked to complete an assessment portfolio sometime before they graduate in which these
eompetencies are actually assessed ."
•
. lhe critiCism of these competencie-s made--by th·e -2001 committee stands. As far as the
members of the committee know, there has been no SOA data collected for these courses that use
the above outcomes and competencies. They are too vague and do not guide SOA. As discussed
above in Section 8 of this document, LAC courses, including those in Category 38, should have clear
outcomes, goals, and SOA procedures associated with them. Faculty who teach these courses
should create the SOA goals for the courses, which can then be used to create goals and outcomes
for the category itself. Without university-supported structures to encourage the development of an
SOA process for this category's courses, and regular collection of data for SOA, SOA for LAC
courses will remain inadequate.
32

'

'

o '''

oMo-0 •• ' ' ' ' " "

0 0'

···- -

·••

- - - •• · • - •-

"'''' • • · - - · · - -

·-·- ·• -•·----~-·••·--·---·

00

2001--"7. In the Review Team's judgment, Category 2 (now Category 3) needs to be reviewed, revised, and
renewed, with clearer, more forceful explanations and coordination, and far more attention to student outcomes
assessment, so that both faculty and administrators understand and promote the Category's values and goals."
•

The 2007 committee agrees wholeheartedly with this statement.

Additional recommendations made by the 2007 committee:
1. Members of the committee are concerned about the acceptance of transfer credit for Category
38 courses. There is concern that UNI accepts course that are rather different than the
courses approved for the LAC As we identify what we consider integral to LAC courses here,
we could make more strict the idea of transferring courses from other schools. Were new
outlines of the courses created, those outlines could be provided to the Registrar for
comparison with courses that students,want to have counted for transferred credit.
2. Members of the committee believe that the content of these courses, and the critical reading,
thinking and writing skills that they enhance, make these courses central to the LAC and we
would support an LAC structure whereby students could be encouraged to take more than one
of the courses in Category 38. If alternative structures for the LAC were considered, we think
that these courses could serve multiple purposes and fit in multiple categories of the LAC.

3. The Department of Philosophy and Religion, which teaches both BQ and ROW, has only two
classrooms on campus dedieated for department use. This makes it difficult to.find classrooms
that are appropriately equipped with technology for teaching these courses, which often use
videos, DVDs, PowerPoint presentations, and other educational technology.
4. The head of the Department of Philosophy and Religion notes that we need to have adequate
staffing for the important and popular Religions of the World course; there is always far more
student demand than number of courses.
5. Appropriate recommendations should be· disseminated by the LAC Committee to the faculty
teaching particular courses, along with an executive summary of the report.
6. In the interest of garnering faculty support for discussions about LAC courses, e.g. their
functions and purposes for our students, we recommend that the appropriate colieges set
aside one afternoon per semester for such discussions. For example, an afternoon could be
set aside to talk about SOA for LAC courses. Administration could arrange such an event and
provide refreshments to show support for faculty work.
7. We also recommend that the review procedures be revised . The current "Liberal Arts Core
Category Review Procedures" document is repetitious. For example, the Review Qu_e~ti()_ns .
-for each course asks how the current co·urse outlines reflect the courses as-delivered. This is
repeated in "b" of the Category Review Report Content. Please streamline this document so
that repetitions do not occur. Review Team Procedures should align more closely with the
Report Content.
Finally, the committee would like to affirm that we do find value in reflecting on these courses and
their role in educating our students. We believe that these are all important, worthwhile, and helpful
courses for students, as they enhance skills in reading, thinking, speaking and writing, and broaden
their knowledge of the world. The Category 38 Committee has put much time and energy into this
report. We sincerely hope that, in the future, structures can be put in place that will allow the
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recommendations made through such reports to be implemented. Only then
that the time and 'effort put into .such reports is worthwhile.
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semester to act on applications for readmission and advise concerning policies and
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Ali Kashef, NS, 13 (1)
Mary Baumann, (Office ofthe Registrar)
Carol Weisenberger, SBS, 11 (4)
Bulent Uyer, BA, 12 (1)
Laura Terlip, HFA, 12 (2)
Carol Phillips, ED, 10 (3)

Kathy Peters, (Center for Academic
Achievement)
Dan Schofield, (Office of Admissions)
Doug Mupasiri, (Office of Academic
Affairs)
Tim Bakula, (Office of Financial Aid)
Inez Murtha, (Student Support Services)
David Marchesani, (Office of Academic
Advising)

COMMITTEE ON COMMITTEES (3 yr*): Presents nominations and conducts
elections for University Faculty at-large positions for various university-wide
committees. Coordinates college elections for university-wide committees. Meets once
each semester. Library representative is always for a one year term and is always the
chair of the Library Faculty Nominations and Elections Committee.
Shahina.Amin, BA, 12 (1)
Stan Lyle, L, 10 (1)
Taifa Yu, SBS, 10 (1)
At Large:
Carol Cooper, ED, 10 (1 *)
Melissa Beall, HFA, 10 (1)
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Lynn Dykstra, ED, 12 (2)
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Susan Hill, HF A, 12 (2)
At Large:
Gayle Rhineberger-Dunn, 12 (1)
Megan Balong, ED, 10 (1)
Melissa Heston ED, 10 (1)
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Shahina Amin, BA, 10 (2)
Ex Officio:
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Susan Moore, L, 12 (2)
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LIBERAL ARTS CORE COMMITTEE (3 yr*): Oversee the university Liberal Arts
Core, conduct reviews of the program, and initiate or receive proposals from colleges for
changes in the Liberal Arts Core program. Meets several times each semester depending
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Betty De Berg, HF A, 12 ( 1)
Senate Appointment:
Scott Geise, NS, 12 (1)
Philip East, NS 09 (I)
Donna Hoffman, SBS, 10 (1)
1 student
Stan Lyle, L, 12 (1)
Ex Officio:
Frank Thomson, BA, 10 (1)
Siobahn Morgan, (Academic Affairs)
Jean Neibauer, (Advising)
Tony Gabriele, ED, 11 (1)
Donna Vinton (Academic Assessment)
Lori VanHoorweghe (Learning Center)
Philip Patton, (Registrar)
STUDENT ACADEMIC APPEALS BOARD (3 yr*): Responds to student academic
appeals according to procedures outlined for the redress of student grievances in the
University Policies and Procedures Manual. All members must be tenured.
James Robinson, HFA, 12 (1)
4 students
Linda Walsh, SBS, 12 (2)
Shoshanna Coon, NS, 11 (2)
Ex Officio:
Beverly Kopper, (Academic Affairs)
C. David Christensen, ED, 10 (1)
Donna Wood, BA, 11 (2)
ADVISORY & LIAISON COMMITTEE TO THE DEPARTMENT OF MILITARY
SCIENCE (3 yr*): Advises the UNI administrative officer responsible for the ROTC
activities and programs on campus. Members are elected at-large from university faculty
or appointed by the Senate or the Provost. All members must be in the bargaining unit.
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Gerald Peterson, L, 10 (1)
2 students
Senate Appointed:
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/

INTERCOLLEGIATE ATHLETICS ADVISORY COUNCIL (3 yr*): Serves in an
advisory capacity to the intercollegiate athletic program. Meets first Monday each month
at 3:15p.m.
Carlin Hageman, HFA, 10 (1)
1 administrative appointment
Kay Weller, SBS, 11 (1)
2 community representatives
Robert Decker, ED, 10 (1)
2 students
2 P&S staff
Lisa Jepsen, BA, 11 (1)
Eugene Wallingford, NS, 11 (1)
Ex officio:
Anne Woodrick, (NCAA representative)
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Philip Patton, Diane Wallace (Registrar)
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FACULTY STRATEGIC PLANNING COMMITTEE (3 yr*): Collects and generates
proposals for revision of the Strategic Plan from the faculty; drafts responses to proposed
revisions to the Strategic Plan. The proposals and responses generated by this committee
would be forwarded to the Faculty Senate for consideration by that body.
Laura Terlip, HFA, 12 (1)
Cynthia Coulter, L, 10 (1)
Gayle Pohl, GRAD, 09 (2)
Charlotte Wells, SBS, 11 (1)
Nilmani Pramanik, NS, 11 (1)
Becky Hawbaker, ED, 12 (2)
Senate Appointment:
Laura Terlip, HFA, 05 (1)
James Mattingly, BA, 11 (1)

ADVISORY COMMITTEE FOR THE CENTER FOR THE ENHANCEMENT OF
TEACHING (3 yr*): Oversees and provides direction for the activities of the Center for
the Enhancement of Teaching. Meets each semester or as required.
Hams Isakson, BA, 10 (1)
J. Philip East, NS, 12 (2)
Senate Appointment:
Chris Neuhaus, L, 10 (1)
Rob Boody, ED, 11 (1)
Ex Officio:
Beverley Kopper, (Academic Affairs)
Linda Walsh, SBS, 11 (2)
April Chatham-Carpenter, HFA, 12 (1)

UNIVERSITY FACULTY SENATE BUDGET COMMITTEE (2 yr): Develops
University Faculty Senate positions on university budget issues
Frank Thompson, BA, 10 (1)
Jesse Swan HFA, 11 (3)
John Deisz, NS 10 (1)
Susan Moore, L, 11 (1)
James Maltas, ED, 11 (1)
Senate Appointed:
Jian Li, SBS, 10 (1)

..

UNIVERSITY WRITING COMMITTEE (3 yr*): Reports as needed (and at least
yearly) to the Senate on matters relating to writing requirements, writing intensive
courses, and interdisciplinary writing initiatives.
Suzanne Freedman, ED, 11 (1)
Ex Officio:
Douglas Shaw, NS, 11 (1)
Karen Tracey, Chair of Writing Program
Jack Yates, SBS, 12 (1)
Academic Achievement Writing Program
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Susan Hill, HF A, 10 (2)
David Surdam, BA, 12 ( 1)
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Jerry Caswell, L, 10 (1)
Beverley Kopper, Academic Affairs
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NOT REQUIRED TO REPORT TO THE FACULTY SENATE
AWARDS COMPETITION COORDINATING COMMITTEE (4 yr*): Reviews
faculty and student applications for awards that require university (e.g. the president's)
nomination. The Committee is made up of five elected members, one from each college.
Additional members may be appointed by the Dean of the Graduate College to aid in the
consideration of candidates for awards (McElroy Graduate Fellowship). Associate Dean
Chairs. Meets in the Spring.
Karen Mitchell, HF A, 12 (2)
Doug Shaw, NS, 13 (1)
Shahina Amin, BA, 12 (2)

Josh Susskind, SBS, 10 (1)
Clare Struck, ED, 10 (1)
Michael Licari, (Grad)

PROFESSIONAL DEVELOPMENT ASSIGNMENT COMMITTEE (3 yr*):
Recommends recipients of professional development assignments. Meets annually or on
call.
Atul Mitra, BA, 12 (2)
Dhirendra Vajpeyi, SBS, 12 (1)
Vacant, NS, 11 (1)
Amy Rhorberg, HFA, 12 (1)
Aaron Spurr, ED, 11 (1)

Ex Officio:
Michael Licari, (Grad)

HONORARY DEGREES COMMITTEE (4 yr*): Solicits suggestions for recipients of
honorary degrees to recommend to the President of the University.
Joyce Milambiling, HF A, 11 (3)
Sue Joseph, (Grad)
Sarah Sorenson, BA, 10 ( 1)
Patricia Geadelmann, (Dir. of Gov't Rei.)
John Fecik , NS, 10 (2)
Beverly Kopper, (Academic Affairs)
Deborah Tidwell, ED, 13 (2)
Linda Walsh, SBS, 10 (1)

GRADUATE COUNCIL (2 yr***): Meets second and fourth Thursdays at 3:30p.m.
Acts on behalf of the Graduate Faculty on all graduate policy and curricular matters. The
Council advises the Dean of the Graduate College and is responsible to the Graduate
Faculty. No more than one member from any one department.
Gau;e Pohl, HF A, 11 (1)
Helen Harton, SBS, 10 (1)
Chris Buckholz, HFA, 10 (1)
Marybeth Stalp, SBS, 11 (2)
Cynthia Coulter, L, 10 ( 1)
John F ecik, NS (1 0) ( 1)
Alan Czarnetzki, NS, 11 (1)
Maureen Clayton (Graduate Faculty Chair)
Susan Wurtz, BA, 11 (2)
Ex Officio:
Frank Thompson, BA, 10 (1)
Sue Joseph, (Grad)
Jennifer Waldron, ED, 11 (2)
Michael Licari, (Grad)
Steve Moon, (Information Technology)
Sue Etscheidt, ED, (10) (3)

GRADUATE STUDENT ACADEMIC APPEALS BOARD (3 yr*): Responds to
student academic appeals according to procedures outlined for the redress of academic
grievances in the University Policies and Procedures Manual.
The faculty members shall be tenured with the rank of assistant professor or higher and
have regular graduate faculty status. One member should be elected from the graduate
faculty of each college for a three-year term. Associate Dean calls the Board when it
needs to meet - The chair is chosen at the meeting by the members.
Charles Adelman, HF A 10 (2)
5 students
Ex Officio:
Al Hayes, SBS, 11 (1)
Tom Hockey, NS, 11 (1)
Michael Licari, Grad
Elana Joram, ED, 12 (1)
Ken Brown, BA, 11 ( 1)

.

COUNCIL ON TEACHER EDUCATION (3 yr*): Acts on behalfofthe Teacher
Education Faculty on policy and curricular matters related to teacher education. Must be
members of Teacher Education Faculty. Elections conducted by the Council, with only
Teacher Education Faculty eligible to vote.
Secondary

Diana Briggs, BA, 12 (3)
OPEN, HFA, 12 (1)
Lawrence Escalada, NS, 10 (1)
Kay Weller, SBS, 10 (1)
Ed Leadership, Counseling/Post Second James Stichter, 11 (2)
Ed Psychology and Foundations: Katheryn East, 12 (1)
Elementary Ed.: Lynne Ensworth 11 (1)
Middle Level Ed: Jean Schneider 10·(1)
Early Childhood: Gloria Kirkland-Holmes, 12 (1)
Special Education: Amy Peterson, 10 (1)
Clinical Experiences: Leasha Henriksen 11 (1)
Special Areas: Kevin Droe, 11 (1)
Grad/licensure: Kerri Clopton 11 (1)
Two undergraduate students
(One Early childhood/elementary; one middle/high school)
One graduate student
Two practitioners
(One Early childhood/elementary; one middle/high school)
Ex-Officio:
Becky Hawbaker (Chair Teacher Education Faculty)
Melissa Heston, (Director Teacher Ed. or designee.)
Philip Patton (Registrar or designee)
Bob Frederick (Liaison Career Services)
Director of Assessment- Barry Wilson
Coordinator 2+2 Program -Donna Schumacher
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Dear Dena:
Would you please put on the Senate docket a request for review and
comment on a new Policy for Responding to Allegations of Research
Misconduct? You may inform everyone that it has been developed in line
with federal mandates to have such a policy and that most of the content
is required by the regulations, although comments and suggestions are
certainly welcome. We are proposing to insert the "Summary" policy in
the university manual, and to post the full policy/procedures document
online on a new page to be developed for Research Integrity resources.
The policy has been developed in cooperation with the Provost's office,
Graduate College, and VP for Student Affairs so that it can work in
concert with pending policies on student academic misconduct, although
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attached is a flow process chart intended to help everyone understand
how an inquiry and/or investigation into alleged research misconduct
will be handled. I will look forward to questions and comments from all
interested persons. Thank you!
Anita Gordon

Anita M. Gordon, MSW
Director of Research Services
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Cedar Falls, lA 50614-0394
Phone: 319-273-6148
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POLICY FOR RESPONDING TO ALLEGATIONS OF RESEARCH MISCONDUCT
"Purpose:

To provide guidance in addressing research misconduct by faculty, staff, and students affiliated with UNI.
Policy Statements:
Background and Applicability

Research integrity is basic to the research enterprise. It is the responsibility of all scholars to model integrity in all of their
research endeavors throughout their professional careers. Therefore, research misconduct is prohibited in all activities
associated with the University ofNorthern Iowa. This policy statement provides an overview of the University of
Northern Iowa policy in regard to research misconduct and the procedural processes involved in an allegation, inquiry,
investigation, and determination. Additional details on this policy and the associated procedures will be maintained and
updated as needed by the Research Integrity Officer (described below) and made available upon request.
This policy applies to anyone engaged in systematic research activities that are intended to produce generalizable or
transferable results (typically indicated by the intent to disseminate results), including all faculty, staff, and students
affiliated with the institution. This policy is not intended to apply to student class projects that are not designed for public
dissemination, but it does apply to all culminating student research projects such as theses and dissertations.
When federal funding or an application for funding is involved, notification of the sponsor may be required, such as when
a research misconduct allegation moves beyond an inquiry into a formal investigation by the institution, or in special
circumstances at any point following an allegation.
Research misconduct means fabrication, falsification, plagiarism, or other practices that seriously deviate from those that
are commonly accepted within the scientific community for proposing, conducting, or reporting research. It does not
include honest error or honest differences in interpretations or judgments of data. Research misconduct is an intentional
or knowing act of deception or a flagrant disregard of commonly accepted research or ethical practices. The kinds of
research misconduct listed below are the most common, but are not necessarily exhaustive.
A. Fabrication
Fabrication is making up of data or results and/or recording or reporting them.

B. Falsification
Falsification is manipulating research materials, equipment, or processes, or changing or omitting data or results
such that the research is not accurately represented in the research record.

C. Plagiarism
Plagiarism is intentionally or knowingly representing the works of another as one's own. Plagiarism includes
both the theft or misappropriation of intellectual property and the substantial unattributed textual copying of
another's work. The theft or misappropriation of intellectual property includes the unauthorized use of ideas or
unique methods obtained by a privileged communication, such as a grant, manuscript review or intellectual
property disclosure. Substantial unattributed textual copying of another's work means the unattributed verbatim
or nearly verbatim copying of sentences and paragraphs, which materially mislead the ordinary reader regarding
the contributions of the author.
All employees or individuals associated with the University of Northern Iowa must report observed, suspected, or
apparent research misconduct to the Research Integrity Officer (add link toRI webpage). If an individual is unsure
whether a suspected incident falls within the definition of research misconduct, he or she may call the Research Integrity
Officer to discuss the suspected misconduct informally.
Procedures:

Administrative Process and Responsibilities
The University's Deciding Official is the institutional official who oversees the process described in this policy and
makes the final determination on allegations of research misconduct and any responsive institutional actions, except on
those delegated to other institutional officials. The Deciding Official at the University of Northern Iowa is the Executive
Vice President and Provost or the Provost's designee.
The Research Integrity Officer (RIO) is the institutional official responsible for assessing allegations of research
misconduct and determining when such allegations warrant inquiries and for overseeing inquiries and investigations . The
RIO is appointed by the Provost. The RIO will receive allegations and facilitate the inquiry, investigation, and
administrative processes, and will attempt to ensure that appropriate documentation and communications take place.
Upon receiving an allegation of research misconduct, the Research Integrity Officer will immediately assess the allegation
to determine whether there is sufficient evidence to warrant an inquiry, whether federal support or federal applications for
funding are involved, and whether the allegation falls under the definition of research misconduct. If the allegation is not
research misconduct as defined in this policy, the matter will be referred back to the individual faculty member,
Department Head, Dean, or Divisional Vice President, as appropriate to the circumstances. If the allegation does involve
research misconduct, this policy will apply and the results of any inquiry, investigation, and recommendations will be
provided to the Deciding Official, who will involve the senior university official or unit that oversees that individual, as
appropriate. In the case of non-credit-bearing research misconduct however (e.g., student hourly employees), the
allegation will be referred to the Dean of Students for inquiry and adjudication.
After determining that an allegation falls within the definition of research misconduct, the Research Integrity Officer shall
have all original research records and materials relevant to the allegation immediately secured.
If the Research Integrity Officer determines that the allegation provides sufficient information to allow and warrant
specific follow-up, s/he will initiate the inquiry process, including the appointment of an inquiry committee. The purpose
of the inquiry is to make a preliminary evaluation of the available evidence and testimony of the respondent, complainant,
and key witnesses to determine whether there is sufficient evidence of possible research misconduct to warrant an
investigation. Upon completion of the inquiry, the Deciding Official will determine whether or not an investigation
should be conducted. If so, an investigation committee will explore the allegations and the evidence in depth, and to
determine specifically whether misconduct has been committed, by whom, and to what extent.
In the event the investigation determines that misconduct has occurred, the Deciding Official will determine whether law
enforcement agencies, professional societies, professional licensing boards, editors of journals in which falsified reports
may have been published, collaborators of the respondent in the work, or other relevant parties should be notified of the
outcome of the case. The Research Integrity Officer is responsible for the University's compliance with all notification
requirements of funding or sponsoring agencies.
Each inquiry and investigation will be conducted in a manner that will provide fair treatment to the respondent(s),
protection for the complainant, and confidentiality to the extent possible without compromising public health and safety,
or the inquiry or investigation.

Further Information
For additional information on the policies and procedures pertaining to research integrity and misconduct, refer to (add
link here).
Office of Sponsored Programs approved:
Approved by Faculty Senate:
President's Cabinet approved:
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I.

Introduction
A. Background

· Research integrity is basic to the research enterprise. It is the responsibility of all scholars, as teachers and mentors,
to model integrity in all of their research endeavors throughout their professional careers. Therefore, misconduct in
research is a concern of the entire University community. Anyone in the University community who suspects that
scholarly pursuits have been compromised by dishonesty or unprofessional conduct should communicate their
concerns through appropriate channels. When an allegation of research misconduct is made, cooperation from all
involved is required. It is necessary to have a policy which:
( 1) Provides clear procedures for addressing the misconduct;
(2) Safeguards the rights of all involved;
(3) Provides due process for a respondent; and
(4) Protects a complainant who makes an allegation in good faith from retaliation.
Officials or representatives of the University should be vigilant for signs of research misconduct, even if concerns
within the University community do not result in complaints by individuals. For example, the University may
conduct its own inquiry based on concerns which come to the attention of university officials even in the absence of
specific complaints.
The process for inquiry and investigation described in this policy is designed to produce as much as possible a
complete and accurate record of information. After an inquiry or investigation, if an allegation of misconduct is
unfounded, the University should make reasonable efforts to minimize any possible damage to the personal and
professional reputation of the respondent.
This policy is consistent with regulations that have been published by various federal agencies as a result of a policy
promulgated by the Office of Science and Technology Policy in 2000. The latter required that all federal agencies
develop and implement a policy on research misconduct that included several basic tenets, such as a common
definition for misconduct and the roles and responsibilities of recipients of funding in responding to allegations of
misconduct. The most comprehensive of the federal agency policies is the one established by the U.S . Public Health
Service (PHS), set forth in 42 CFR Part 93, entitled "Public Health Service Policies on Research Misconduct."
Among other things, the PHS policy requires that institutions that receive PHS funding must themselves have a
similar policy as well as maintain an active assurance with the PHS Office of Research Integrity (ORI) that they will
comply with that policy. UNI has filed such an assurance with ORI, and much of the present policy is therefore
based on PHS as well as other federal agency requirements. ·
This policy and associated procedures will normally be followed when an allegation of possible misconduct in
research is received by an institutional official. Particular circumstances in an individual case may dictate variation
from the normal procedure deemed in the best interest of the University ofNorthern Iowa (and any federal agency
that may have potential funding involved). Any change from normal procedures also must provide fair treatment to
the subject of the inquiry or investigation. Any significant variation should be approved in advance by the Executive
Vice President and Provost of the University of Northern Iowa.
B. Applicability and Definition of Research and Misconduct
This policy applies only to intentional research misconduct associated with funded or unfunded Research that has
occurred within the last 6 years by faculty, staff, and students associated with the University of Northern Iowa.
The standard that will typically be applied for whether or not a given activity constitutes Research is whether or not
it involves the systematic collection and analysis of data that is intended for dissemination beyond the institution via
print, internet, presentation, or any other public venue. Thus, most student research projects undertaken as
coursework do not meet this definition, unless they also involve public dissemination. All thesis and dissertation
projects, however, do meet the definition.
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Research misconduct means fabrication, falsification, plagiarism, or other practices that seriously deviate from those
that are commonly accepted within the scientific community for proposing, conducting, or reporting research. It
does not include honest error or honest differences in interpretations or judgments of data. Research misconduct is
an intentional or knowing act of deception or a flagrant disregard of commonly accepted research or ethical
practices. The kinds of research misconduct listed below are the most common, but are not necessarily exhaustive.
Fabrication is making up of data or results and/or having them recorded or reported.
Falsification is manipulating research materials, equipment, or processes, or changing or omitting data or results
such that the research is not accurately represented in the research record.
Plagiarism is intentionally or knowingly representing the works of another as one's own. Plagiarism includes both
the theft or misappropriation of intellectual property and the substantial unattributed textual copying of another's
work.
The theft or misappropriation of intellectual property includes the unauthorized use of ideas or unique methods
obtained by a privileged communication, such as a grant, manuscript review or intellectual property disclosure.
Substantial unattributed textual copying of another's work means the unattributed verbatim or nearly verbatim
copying of sentences or paragraphs, which materially mislead the ordinary reader regarding the contributions of the
author.
This policy and the associated procedures do not apply to authorship or collaboration disputes and apply only to
research misconduct that occurred within six years of the date that the University or the sponsor received the
allegation, subject to the subsequent use, health or safety of the public, and grandfather exceptions in 42 CFR §
93.105(b). This policy is not intended to apply to research endeavors involving honest errors.
C. Reporting and Coordination of Response

All employees or individuals associated with the University of Northern Iowa must report all observed, suspected, or
apparent research misconduct by a UNifaculty, staff, or student to the Research Integrity Officer as soon as
possible.
If an individual is unsure whether a suspected incident falls within the definition of research misconduct, he or she
should call the Research Integrity Officer to discuss it. The Research Integrity Officer will assess whether or not the
circumstances described by the individual meet the definitions above. If it does not, s/he will refer the individual or
allegation to other offices or officials with responsibility for resolving the problem, as appropriate. At any time, an
employee, student or other individual associated with the University may have informal discussions and
consultations about concerns of possible misconduct with the Research Integrity Officer and may be counseled about
appropriate procedures for reporting allegations. The University will make every effort to protect the privacy of
individuals reporting possible misconduct (see section IIIB) .
1. In the event of an allegation of misconduct about a faculty member, the following process will be followed:
a. If the conduct involves research, this policy will be used to inquire and investigate the matter, as appropriate,
and any recommendations for action by the research misconduct committee will be made to the Deciding
Official, who is the Executive Vice President and Provost.
b.

If the conduct does not involve research, the matter will be referred as appropriate to the Department Head
and Dean of the College to which that individual belongs.

2. In the event of an allegation of misconduct about a staff member, the same process will be followed as for a
faculty member, except that any final reports and recommendations for action for research misconduct, or any
referrals regarding possible non-research misconduct, will be made by the Research Integrity Officer and Deciding
Official to the individual's Divisional Vice President.
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3. In the event of an allegation of misconduct about a student, the following process will be followed:
a.

If the conduct involves research that is part of a project or activity for which s/he is receiving academic
credit, this policy will be used to inquire and investigate, as appropriate, and any recommendations for action
by the research misconduct committee will be made to the Deciding Official, who is the Executive Vice
President and Provost. In the case of undergraduate students, the Provost will then make any final decisions
on any actions to be taken. In the case of graduate students, the Deciding Official will delegate final
decision-making to the Graduate College Dean. Research misconduct by students covered by this policy
will most commonly involve thesis or dissertation activities, or when a student is receiving credit for
working on a faculty member's research project. These will not typically involve class projects (see 3c
below).

b.

If the conduct involves research that is not part of a project or activity for which slhe is receiving academic
credit, the matter will be referred to the Dean of Students for inquiry and adjudication, as consistent with the
Student Conduct Code administered by that office. The situation most commonly involved here is when a
student is employed by a research unit or researcher on campus and is being paid for that work but does not
receive academic credit. If the activity involves federal funding, the Research Integrity Officer will remain
involved in the process and coordinate with the Dean of Students in the inquiry and investigation as
appropriate. (For more information, see http://www.uni.edu/president/policies/302.shtml).

c.

If the conduct does not involve research but does involve academic activities that occur in class or other
credit-bearing circumstance, the matter will be referred to and/or handled by the individual faculty member
most closely associated with the activity, and the Academic Ethics Policy (see
http://www.uni.edu/president/policies/30l.shtml) and Student Grievance Policies will apply (see
http://www.uni.edu/president/policies/120 l.shtml for graduate students and
http://www.uni.edu/president/policies/ 1202.shtml for undergraduate students).

The process and procedures described below, including the role of the Deciding Official, only apply to the research
misconduct allegations covered by this policy. All matters referred to other university units or officials as described
above will be governed by the policies and procedures in place for those situations.

II.

Rights, Roles, and Responsibilities
A. Research Integrity Officer

The Provost will appoint the Research Integrity Officer who will have primary responsibility for implementation of
the procedures set forth in this document. The Research Integrity Officer will be an institutional official who is
qualified to handle the procedural requirements involved and is aware of varied demands made on those who
conduct research, those who are accused of misconduct, those who make good faith allegations of research
misconduct, and those who may serve on inquiry and investigation committees.
The duties of the Research Integrity Officer related to research misconduct proceedings include:
• Consult informally with persons uncertain about whether to submit an allegation of research misconduct;
• Receive allegations of research misconduct;
• Assess each allegation of research misconduct to determine whether it falls within the definition of
research and misconduct, and warrants an inquiry;
• As necessary, take interim action and notify the sponsor of special circumstances;
• Sequester research data and evidence pertinent to the allegation of research misconduct and maintain it
securely in accordance with this policy and applicable law and regulations;
• Provide confidentiality to those involved in the research misconduct proceeding as required or allowed by
federal regulation, other applicable law, and institutional policy;
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• Notify the respondent and provide opportunities for him/her to review, comment, and respond to
allegations, evidence, and committee reports;
• Inform respondents, complainants, and witnesses of the procedural steps in the research misconduct
proceeding;
• Appoint the chairs and members of the inquiry and investigation committees, determine that those
committees are properly staffed and that there is expertise appropriate to carry out an appropriate
evaluation of the evidence;
• Inquire whether each person involved in handling an allegation of research misconduct has an unresolved
personal, professional, or financial conflict of interest and take appropriate action, if necessary,
including removal of any person(s) with such a conflict of interest, so that no person with such conflict
is involved in the research misconduct proceeding;
~ In cooperation with other institutional officials, take reasonable and practical steps to protect or restore the
positions and reputation of good faith complainants, witnesses, and committee members.
• In cooperation with other institutional officials, take reasonable and practical steps to protect or restore the
positions and reputation of respondents who have been the subject of a bad faith complaint or in cases
where there is a finding of no misconduct.
• Keep the Deciding Official and others who need to know apprised of the progress of the review of the
allegation of research misconduct.
• Notify and make reports to sponsor(s), as appropriate;
• Ensure that administrative actions taken by the institution and the sponsor are enforced and take
appropriate action to notify other involved parties, such as sponsors, law enforcement agencies,
professional societies, and licensing boards of those actions; and
• Maintain records of the research misconduct proceeding and make them available to the agency sponsor,
as appropriate.
B.

Complainant and Others

The complainant is responsible for making allegations in good faith, maintaining confidentiality, and cooperating
with an inquiry or investigation. The complainant may be interviewed at the inquiry stage and given the transcript or
recording of the interview for correction. The complainant must be interviewed during an investigation, and be
given the transcript or recording of the interview for correction.
The role of the Complainant is to raise the question of possible misconduct and to provide information when
requested. It is the responsibility of the Research Integrity Officer to inquire into the matter, see if it is an easily
resolvable misunderstanding or whether there is sufficient evidence of possible research misconduct to warrant an
inquiry and/or investigation.
Once the allegation is made, the complainant should cooperate with the inquiry or investigation, but does not have to
prove the case or provide the only source of expertise to counter the respondent's information or explanation.
The University shall use its best efforts to protect the rights of all parties involved, as appropriate, including persons
who, in good faith (see definition of good faith), report perceived misconduct. An allegation may have been made in
good faith even if the allegation is later proven untrue. The University will not tolerate retaliation against individuals
making "good faith" allegations. The Research Integrity Officer will attempt to ensure that these persons who, under
this policy, bring allegations of misconduct and those who cooperate in inquiries or investigations in good faith, will
not be retaliated against in terms and conditions of their employment or other status at the University of Northern
Iowa.
Institutional members should immediately report any alleged or apparent retaliation against complainants, witnesses
or committee members to the Research Integrity Officer, who shall review the matter and, as necessary, make
reasonable and practical efforts to counter potential or actual retaliation and protect and restore the position and
reputation of the person against whom the retaliation is directed.
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If relevant, the Deciding Official will evaluate and determine whether the complainant, witnesses, and/or committee
members involved in a Research Misconduct process acted in good faith in regard to the allegations of research
misconduct. If not, the Deciding Official will determine whether any administrative action should be taken against
that individual.
C.

Respondent

The respondent is responsible for maintaining confidentiality and cooperating with the conduct of an inquiry and
investigation. The respondent is entitled to:
• A good faith effort from the Research Integrity Officer to notify the respondent upon initiating an inquiry;
• An opportunity to comment on the inquiry report and have his/her comments attached to the report;
• Be notified of the outcome of the inquiry, and receive a copy of the inquiry report that includes a copy of,
or refers to, the applicable federal agency regulations on research misconduct, and the institution's
policies and procedures on research misconduct.
• Be notified in writing of the allegations to be investigated within a reasonable time after the determination
that an investigation is warranted, but before the investigation begins and be notified in writing of any
new allegations not addressed in the inquiry or in the initial notice of investigation, within a reasonable
time after the determination to pursue those allegations.
• Be interviewed during the investigation, have the opportunity to correct the recording or transcript of the
interview, and have the corrected recording or transcript included in the record of the investigation.
• Have the investigation committee interview any witness who is available and has been reasonably
identified by the respondent as having information on relevant aspects of the investigation, have the
recording or transcript provided to the witness for correction and have the corrected recording or
transcript included in the record of investigation; and
• Receive a copy of the draft investigation report and, concurrently, a copy of or supervised access to the
evidence on which the report is based, and be notified that any comments must be submitted within 30
days of the date on which the copy was received and that the comments will be considered by the
institution and addressed in the final report.
• Have the opportunity to seek the advice of legal counsel or a non-lawyer personal advisor (who is not a
principal or witness in the case, e.g., a United Faculty representative) and bring the counsel or personal
advisor to interviews or meetings on the case. The counselor/advisor will not be an active participant
in these interviews or meetings, but may listen and advise the respondent as needed.
The respondent should be given the opportunity to admit that research misconduct occurred and that he/she
committed the research misconduct. With the advice of the Research Integrity Officer and institutional legal
counsel, the Deciding Official may terminate the institution's review of an allegation that has been admitted if, as
applicable, the institution's acceptance of the admission and any proposed settlement is approved by the sponsor.
Each inquiry and investigation will be conducted in a manner that will provide fair treatment to the respondent(s) and
confidentiality to the extent possible without compromising public health and safety, or the inquiry or investigation.
As requested and as appropriate, the Research Integrity Officer and other institutional officials shall make reasonable
and practical efforts to protect or restore the reputation of persons alleged to have engaged in research misconduct,
but against whom there is a finding of no research misconduct. Depending on the particular circumstances, the
Research Integrity Officer may facilitate the notification of those individuals aware of or involved in the
investigation of the final outcome, publicizing the final outcome in forums in which the allegation of research
misconduct was previously publicized, and/or expunging references to the research misconduct allegation from the
respondent's personnel file.
D.

Deciding Official

The Executive Vice President and Provost for the University of Northern Iowa is the Deciding Official for purposes
of this policy. The Deciding Official is the individual with final authority and responsibility for the policy and
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procedures described herein, unless delegated by the Deciding Official to another individual, as described in Section
I-C. The Deciding Official will receive the inquiry and/or investigation report and any written comments made by
the respondent and the complainant on the draft report. The Deciding Official will consult with the Research
Integrity Officer or other appropriate officials and will determine whether to conduct an investigation, whether
misconduct occurred, whether to impose sanctions, or whether to take other appropriate administrative actions. The
Deciding Official will also be responsible, through the Research Integrity Officer, for making reports to sponsors,
according to their requirements and federal regulations.

III. General Policies and Principles
A. Preliminary Assessment of Allegations

Upon receiving an allegation of research misconduct, the Research Integrity Officer will immediately assess the
allegation to detennine whether there is sufficient evidence or information to warrant an inquiry, whether federal
support or federal applications for funding are involved, and whether the allegation falls under the definition of
research and research misconduct.
If the Research Integrity Officer determines that the allegation does fall within the definition of misconduct, then the
processes of inquiry and investigation will be explained to the complainant. If the complainant elects to pursue a
formal allegation, then the complainant will be referred to the inquiry committee as soon as possible. Even if the
complainant chooses not to make a formal allegation, if the Research Integrity Officer believes that there is sufficient
basis to conduct an inquiry, the matter will be referred to the inquiry committee.
·
B. Confidentiality
The Research Integrity Officer shall, as required by PHS regulations at 42 CFR § 93.108, and except as otherwise
required by federal or state law: ( 1) limit disclosure of the identity of respondents and complainants to those who
need to know in order to carry out a thorough, competent, objective and fair research misconduct proceeding; and (2)
limit the disclosure of any records or evidence from which research subjects might be identified to those who need to
know in order to carry out a research misconduct proceeding. The Research Integrity Officer should use written
confidentiality agreements or other mechanisms to help ensure that the recipients of such information, records, or
evidence do not make any further disclosure of identifying information.
The University ofNorthem Iowa will protect the privacy of those who report misconduct in good faith to the
maximum extent possible. For example, if the complainant requests anonymity, the institution will make every
effort to honor the request during the allegation assessment or inquiry within applicable policies, regulations, and
state and local laws. The complainant will be advised that, if the matter is referred to an investigation committee and
the complainant's testimony is required, anonymity may no longer be guaranteed. The University will undertake
diligent efforts to protect the positions and reputations of those persons who, in good faith, make allegations.
C. Cooperation with Research Misconduct Proceedings
All members and/or affiliates of the institution are expected to cooperate with the Research Integrity Officer and
other institutional officials in the review of allegations and the conduct of inquiries and investigations. Institutional
members, including respondents, have an obligation to provide evidence relevant to research misconduct allegations
to the Research Integrity Officer or other institutional officials.
D. Allegations of Misconduct Against Persons Who Have Left the University
In the event that the subject of an allegation leaves the University, the inquiry and possible investigation will
proceed, as appropriate. Ultimately, if it is determined that misconduct has occurred and the subject of the allegation
is affiliated with another institution, then that institution will be notified of the finding.
E. Interim Administrative Actions
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Throughout the research misconduct proceeding, the Research Integrity Officer will review the situation to
determine if there is any threat of harm to public health, federal funds and equipment, or the integrity of the research
process. In the event of such a threat, the Research Integrity Officer will, in consultation with other institutional
officials and the sponsor, take appropriate interim action to protect against any such threat. Interim action might
include additional monitoring of the research process and the handling of federal funds and equipment, reassignment
of personnel and/or of the responsibility for the handling of federal funds and equipment, additional review of
research data and results, or delaying publication.

IV.

Conducting the Inquiry
A. Initiation and Purpose of the Inquiry

Following the preliminary assessment, if the Research Integrity Officer determines that the allegation provides
sufficient information to allow specific follow-up, he or she will immediately initiate the inquiry process.
In initiating the inquiry, the Research Integrity Officer should identify clearly the original allegation and any related
issues that should be evaluated. The purpose of the inquiry is to make a preliminary evaluation of the available
evidence and testimony of the respondent, complainant, and key witnesses to determine whether there is sufficient
evidence of possible research misconduct to warrant an investigation. The purpose of the inquiry is not to reach a
final conclusion about whether misconduct definitely occurred or who is responsible. The findings of the inquiry
must be set forth in an inquiry report.
B. Notifications and Sequestration of the Research Records
Upon initiating an inquiry, the Research Integrity Officer will notify the respondent in writing of the allegations that
have been made, explain the inquiry process, and notify the respondent of his/her rights and responsibilities.
Concurrent with or prior to notification to the respondent, the Research Integrity Officer shall have all original
research records and materials relevant to the allegation immediately secured. If the research is funded by an
external agency, the Research Integrity Officer may consult with that agency and/or its Office of Inspector General
for advice and assistance in this regard. Research may proceed unless the Deciding Official determines it is not in
the best interest of the respondent, complainant, funder, and/or institution for research activities to continue while an
inquiry or investigation is under way.
C. Appointment of the Inquiry Committee
The Research Integrity Officer, in consultation with other institutional officials as appropriate, will appoint an
inquiry committee consisting of five members (including committee chair) within ten working days of the initiation
of the inquiry. In order to provide continuity of experience, the Research Integrity Officer may reappoint committee
members who have served previously on an inquiry committee.
The inquiry committee should consist of individuals who do not have real or apparent conflicts of interest in the case,
are unbiased, and have the necessary qualifications to evaluate the evidence and issues related to the allegation,
interview the principals and key witnesses, and conduct the inquiry. These individuals may be scientists, subject
matter experts, administrators, lawyers, or other qualified persons, and they may be from inside or outside the
University of Northern Iowa. If the respondent is a faculty member, a majority of the committee members will be
UNI faculty members. The names of potential committee members will be sought periodically from the Faculty
Senate (e.g, drawn from the Faculty Academic Misconduct Panel), the Professional and Scientific Council, the Merit
Personnel Advisory Council, Student Government, and appropriate university officials.
The Research Integrity Officer will notify the respondent of the proposed committee membership within five
working days. If the respondent submits a written objection to any appointed member of the inquiry committee
based on bias or conflict of interest within five working days of receipt of the proposed committee membership, the
Research Integrity Officer will determine whether to replace the challenged member with a qualified substitute.
D. Inquiry Process
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The Research Integrity Officer will prepare a charge for the inquiry committee that describes the allegations and any
related issues identified during the allegation assessment. The charge will state that the purpose of the inquiry is to
make a preliminary evaluation of the evidence and testimony of the respondent, complainant, and key witnesses to
determine whether there is sufficient evidence of possible research misconduct to warrant an investigation. The
purpose is not to determine whether research misconduct definitely occurred or who is responsible.
At the committee's first meeting, the Research Integrity Officer will review the charge with the committee, discuss
the allegations, any related issues, and the appropriate procedures for conducting the inquiry, assist the committee
with organizing plans for the inquiry, and answer any questions raised by the committee. The Research Integrity
Officer and institutional counsel will be present or available throughout the inquiry to advise the committee as
needed.
If the research involves external support, the Research Integrity Officer will inform the inquiry committee that they
are responsible for preparing or directing the preparation of a written report of the inquiry that meets the
requirements of this policy and 42 CFR § 93.309(a) as applicable.
The inquiry committee will normally interview the complainant, the respondent and key witnesses as well as
examining relevant research records and materials. Then the inquiry committee will evaluate the evidence and
testimony obtained during the inquiry. After consultation with the Research Integrity Officer and institutional
counsel, the committee members will decide whether there is sufficient evidence of possible research misconduct to
recommend further investigation. The scope of the inquiry does not include deciding whether misconduct occurred
or conducting exhaustive interviews and analyses.
The inquiry committee has completed its responsibility when the committee has concluded that the results of the
inquiry have yielded sufficient information to determine whether the allegations are unsupported or whether there is
sufficient evidence supporting the allegations to warrant a formal investigation. Upon completion, a written report
will be submitted to the Deciding Official.
E. Inquiry Report
A written inquiry report must be prepared by the inquiry committee which includes the following components: (a)
the name and title of the committee members and experts (if any); (b) the allegations; (c) the funding request or
support, if any; (d) a summary of the inquiry process used; (e) a list of the research records reviewed; (f) summaries
of any interviews; (g) a description of the evidence in sufficient detail to demonstrate whether an investigation is
warranted or not; and (h) the committee's determination as to whether an investigation is recommended.
Institutional counsel will review the report for legal sufficiency.
The Research Integrity Officer will provide the respondent with a copy of the draft inquiry report for comment and
rebuttal and will provide the complainant, if he or she is identifiable, with portions of the draft inquiry report that
address the complainant's role and opinions in the investigation. The Research Integrity Officer may establish
reasonable conditions for review to protect the confidentiality of the draft report.
Within fourteen calendar days of their receipt of the draft report, the complainant and the respondent will provide
their comments, if any, to the inquiry committee. Any comments that the complainant or respondent submit on the
draft report will become part of the final inquiry report and record. Based on the comments, the inquiry committee
may revise the report as appropriate.
The inquiry committee will normally complete the inquiry and submit its report in writing to the Research Integrity
Officer no more than fifty calendar days following its first meeting, unless the Research Integrity Officer approves
an extension for good cause. If the Research Integrity Officer approves an extension, the reason for the extension
will be entered into the records of the case and the report. The respondent will also be notified of the extension.
F. Inquiry Decision and Notification
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The Research Integrity Officer will transmit the final inquiry report and any comments to the Deciding Official, who
will make the determination of whether findings from the inquiry provide sufficient evidence of possible research
misconduct to justify conducting an investigation. The inquiry is completed when the Deciding Official makes this
determination, which will be made within ten working days of receipt of the inquiry report. Any extension of the
period will be based on good cause and recorded in the inquiry file.
The Research Integrity Officer will then notify both the respondent and the complainant in writing of the Deciding
· Official's decision of whether to proceed to an investigation and will remind them of their obligation to cooperate in
the event an investigation is opened. The Research Integrity Officer will also notify all appropriate institutional
officials of the Deciding Official's decision.
If the research in question involves external support, within thirty calendar days of the Deciding Official's decision
that an investigation is warranted, the Research Integrity Officer will provide the sponsor with the Deciding
Official's written decision and a copy of the inquiry report, as required. The Research Integrity Officer must provide
the following information to the sponsor upon request: ( 1) the institutional policies and procedures under which the
inquiry was conducted; (2) a listing of the research records and evidence reviewed, transcripts or recordings of any
interviews, and copies of all relevant documents; and (3) the allegations to be considered in the investigation.
If the Deciding Official decides that an investigation is not warranted, the Research Integrity Officer shall secure and
maintain for seven years after the termination of the inquiry sufficiently detailed documentation of the inquiry to
permit a later assessment by the sponsor or University of the reasons why an investigation was not conducted. These
documents must be provided to the sponsor upon request.

V.

Conducting the Investigation
A. Purpose of the Investigation

The investigation must begin within thirty calendar days after the determination by the Deciding Official that an
investigation is warranted. The purpose of the investigation is to explore in detail the allegations, to examine the
evidence in depth, and to determine specifically whether misconduct has been committed, by whom, and to what
extent. The investigation will also determine whether there are additional instances of possible misconduct that
would justify broadening the scope beyond the initial allegations. This is particularly important where the alleged
misconduct involves clinical trials or potential harm to human subjects or the general public or if it affects research
that forms the basis for public policy, clinical practice, or public health practice. The findings of the investigation
will be set forth in an investigation report.
B. Notifications and Sequestration of the Research Records
On or before the date on which the investigation begins, the Research Integrity Officer must: (I) notify the
respondent in writing of the allegations to be investigated; and (2) in the case of externally-supported research, notify
the sponsor of the decision to begin the investigation and provide the sponsor a copy of the inquiry report. The
Research Integrity Officer must also give the respondent written notice of any new allegations of research
misconduct within a reasonable amount of time of deciding to pursue allegations not addressed during the inquiry or
in the initial notice of the investigation·
The Research Integrity Officer will, prior to notifying respondent of the allegations, take reasonable and practical
steps to obtain custody of and sequester in a secure manner all research records and evidence needed to conduct the
research misconduct investigation that were not previously sequestered during the inquiry. Where the research
records or evidence encompass scientific instruments shared by a number of users; custody may be limited to copies
of the data or evidence on such instruments, so long as those copies are substantially equivalent to the evidentiary
value of the instruments. The need for additional sequestration of records for the investigation may occur for any
number of reasons, including the institution's decision to investigate additional allegations not considered during the
inquiry stage or the identification of records during the inquiry process that had not been previously secured. The
procedures to be followed for sequestration during the investigation are the same procedures that apply during the
inquiry.
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C. Appointment of the Investigation Committee
The Research Integrity Officer, in consultation with other institutional officials as appropriate, will appoint an
investigation committee and committee chair within ten working days of the notification to the respondent that an
investigation is planned or as soon thereafter as practicable. The investigation committee should consist of at least
three individuals (including the chair) who do not have real or apparent conflicts of interest in the case, are unbiased,
and have the necessary qualifications to evaluate the evidence and the issues related to the allegations. The
investigation committee will interview the principals and key witnesses and conduct the investigation. These
individuals may be scientists, administrators, subject matter experts, lawyers, or other qualified persons, and they
may be from inside or outside the institution. To provide continuity of experience, the Research Integrity Officer
may reappoint committee members who have served previously on an investigation committee.
Individuals who have served on the inquiry committee may not serve on the investigation committee relating to the
same allegation/complaint, but may be interviewed as necessary by the investigation committee. If the respondent is
a faculty member, a majority of the committee members will be UNI faculty members. The names of potential
committee members will be sought periodically from the Faculty Senate (e.g, drawn from the Faculty Academic
Misconduct Panel), the Professional and Scientific Council, the Merit Personnel Advisory Council, Student
Government, and appropriate university officials.
The Research Integrity Officer will notify the respondent of the proposed committee membership within five
working days. If the respondent submits a written objection to any appointed member of the investigation committee
based on a bias or conflict of interest within five working days of receipt of the proposed committee membership, the
Research Integrity Officer will determine whether to replace the challenged member with a qualified substitute.
D. Investigation Process
The Research Integrity Officer will define the subject matter of the investigation in a written charge to the committee
that describes the allegations and related issues that were identified during the inquiry, defines research misconduct,
and identifies the name of the respondent. The charge will state that the committee is to evaluate the evidence and
testimony of the respondent, complainant, and key witnesses to determine whether, based on a preponderance of the
evidence, research misconduct occurred and, if so, to what extent, who was responsible, and its seriousness.
The Research Integrity Officer will inform the committee that in order to determine that the respondent committed
research misconduct, it must find that a preponderance of the evidence establishes that research misconduct, as
defined in this policy, occurred. The Research Integrity Officer and institutional counsel will be present or available
throughout the investigation to advise the committee as needed.
During the investigation, if additional information becomes available that substantially changes the subject matter of
the investigation, or would suggest additional respondents, the committee will inform the Research Integrity Officer,
who will determine whether it is necessary to notify the respondent of the new subject matter or to provide notice to
additional respondents.
The Research Integrity Officer, with the assistance of institutional counsel, will convene the first meeting of the
investigation committee to review the charge, the inquiry report, and the prescribed procedures and standards for the
conduct of the investigation, including the necessity of confidentiality and for developing a specific investigation
plan. The investigation committee will be provided with a copy of these instructions and, where federal funding is
involved, the applicable federal regulation(s).
The investigation will normally involve examination of all relevant documentation including, but not necessarily
limited to, relevant research records, computer files, proposals, manuscripts, publications, correspondence,
memoranda, and notes of telephone calls. Whenever possible, the committee should interview the complainant(s),
the respondent(s), and other individuals, including experts, who might have information regarding aspects of the
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allegations. All interviews should be tape recorded or transcribed. Summaries, copies, or transcripts of the
interviews should be prepared, provided to the interviewed party for comment or revision, and included as part of the
investigatory file.
E. Investigation Report
The investigation committee and the Research Integrity Officer are responsible for preparing a written draft report of
the investigation that:
• Describes the general nature of the allegation of research misconduct, including identification of the
respondent;
• Describes and documents any external support, including, for example, any grants that are involved, grant
applications, contracts, and publications listing external support;
• Describes the specific allegations of research misconduct considered in the investigation;
• Includes the institutional policies and procedures under which the investigation was conducted (e.g., this
policy), unless those policies and procedures were provided to the sponsor previously;
• Identifies and summarizes the research records and evidence reviewed and identifies any evidence taken
into custody but not reviewed (and why the evidence was not reviewed); and
• Includes a statement of findings for each allegation of research misconduct identified during the
investigation. Each statement of findings must: ( 1) identify whether the research misconduct was
falsification, fabrication, or plagiarism, and whether it was committed intentionally, knowingly, or
recklessly; (2) summarize the facts and the analysis that support the statement(s) of finding and
consider the merits of any reasonable explanation by the respondent, including any effort by
respondent to establish that he or she did not engage in research misconduct, e.g., because of honest
error or a difference of opinion; (3) identify any relevant funding request or support; (4) identify any
publications that need correction or retraction; (5) identify the person(s) responsible for the
misconduct; and (6) make recommendations as to action that should be taken to address and/or remedy
the misconduct and its impact.
The Research Integrity Officer will provide the respondent with a copy of the draft investigation report for comment
and rebuttal. The respondent will be allowed thirty calendar days to review and comment on the draft report. The
respondent's comments will be attached to the final report. The findings of the final report should take into account
the respondent's comments in addition to all the other evidence, as appropriate.
The Research Integrity Officer will provide the complainant, if he or she is identifiable and has been involved in the
investigation, with those portions of the draft investigation report that address the complainant's role and opinions in
the investigation. The complainant will be allowed thirty calendar days to review and comment on the relevant
portions of the draft report. The report should be modified, as appropriate, based on the complainant's comments.
The draft investigation report will be transmitted to the institutional counsel for review of its legal sufficiency.
Comments should be incorporated into the report as appropriate.
In distributing the draft report, or portions thereof, to the respondent and complainant, the Research Integrity Officer
will inform each recipient of the confidentiality under which the draft report is made available and may establish
reasonable conditions to help ensure confidentiality. For example, the Research Integrity Officer may request that
the recipient sign a confidentiality statement, or come to the Research Integrity Officer's office to review the report.
After comments have been received and any necessary changes have been made to the draft report, the investigation
committee will transmit the final report with attachments, including any comments from the respondent and
complainant, to the Deciding Official, through the Research Integrity Officer.
F. Institutional Review and Decision
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Based on a preponderance of the evidence, the Deciding Official will make the final written determination that shall
include- (1) whether the investigation report and its findings are accepted, and (2) institutional actions to be taken.
In the case of federal funding, if this determination varies from that of the investigation committee, the Deciding
Official will explain in detail the basis for rendering a decision different from that of the investigation committee in
the institution's letter transmitting the report to the sponsor. The Deciding Official's explanation to the sponsor
should not be inconsistent with the federal definition of research misconduct, and, in all cases, should be consistent
with the institution's policies and procedures, and the evidence reviewed and analyzed by the investigation
committee. The Deciding Official may also return the report to the investigation committee with a request for
further fact-finding or analysis. The Deciding Official's determination, together with the investigative committee's
report, constitutes the final investigation report.
When a final decision on the case has been reached, the Research Integrity Officer will notify both the respondent
and the complainant in writing of the final decision. In addition, the Deciding Official will determine whether law
enforcement agencies, professional societies, professional licensing boards, editors of journals in which falsified
reports may have been published, collaborators of the respondent in the work, or other relevant parties should be
notified of the outcome of the case. The Research Integrity Officer is responsible for ensuring compliance with all
notification requirements of funding or sponsoring agencies.

VI.

Requirements for Reporting to the Sponsor if Research is Federally-Funded
A. Sponsor Notification and Record-Keeping

In the case of federally-funded research, unless an extension has been granted by the sponsor, or other agencyspecific regulations apply, the Research Integrity Officer must submit the following to the sponsor within the 120day period for completing the investigation: (1) a copy of the final investigation report with all attachments; (2) a
statement of whether the institution accepts the findings of the investigation report; (3) a statement of whether the
institution found research misconduct and, if so, who committed the misconduct; and (4) a description of any
pending or completed administrative actions against the respondent.
The Research Integrity Officer must maintain and provide to the sponsor upon request "records of research
misconduct proceedings", as that term is defined by regulation, specifically 42 CFR § 93.317 in the case ofDHHS.
Unless custody has been transferred to the sponsor, or the sponsor has advised in writing that the records no longer
need to be retained, records of research misconduct proceedings must be maintained in a secure manner for 7 years
after completion of the proceeding or the completion of any federal agency proceeding involving the research
misconduct allegation. The Research Integrity Officer is also responsible for providing any information,
documentation, research records, evidence or clarification requested by the sponsor to carry out its review of an
allegation of research misconduct or of the institution's handling of such an allegation.
The Research Integrity Officer will notify the sponsor as required ifthere are plans to close a case involving federal
funding at the inquiry, investigation, or appeal stage on the basis that respondent has admitted guilt, a settlement with
the respondent has been reached, or for any other reason, except closing of a case at the inquiry stage on the basis
that an investigation is not warranted.
If the institution determines that it will not be able to complete the investigation in 120 calendar days, the Research
Integrity Officer will submit to the sponsor a written request for an extension. The request will explain the delay,
report on the progress to date, estimate the date of completion of the report, and describe other necessary measures to
be taken. If the request is granted, the Research Integrity Officer will file periodic progress reports as requested by
the sponsor.
B. The Admission of Research Misconduct by a Respondent
When funding or applications for funding are involved and an admission of research misconduct is made, the
Research Integrity Officer will contact the sponsor for consultation and advice as appropriate. Normally, the
individual making the admission will be asked to sign a statement attesting to the occurrence and extent of
misconduct. If the case involves PHS funds, the institution cannot accept an admission of research misconduct as a
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basis for closing a case or not undertaking an investigation without prior approval from the Office of Research
Integrity.
C. Mandatory Reasons for Notifying the Sponsor During An Inquiry or Investigation
The Research Integrity Officer shall, at any time during a research misconduct proceeding involving funded
research, notify the sponsor immediately if he/she has reason to believe that any of the following conditions exist:
Health or safety of the public is at risk including an immediate need to protect human or animal subjects;
Federal resources or interests are threatened;
Research activities should be suspended;
There is a reasonable indication of a possible violation(s) of civil or criminal law;
Federal action is required to protect the interests of those involved in the research misconduct proceedings;
The research misconduct proceedings may be made public prematurely and federal action may be
necessary to safeguard evidence and protect the rights of those involved; or
• The research community or public should be informed.

•
•
•
•
•
•

D. Sponsor Review of Investigation Report
After receipt of the final report and supporting materials from the Deciding Official, the sponsor (if any) may assess
whether the investigation has been performed in a timely manner and with sufficient objectivity, thoroughness and
competence. The sponsor may also request clarification or additional information and, if necessary, perform its own
investigation. Although the University has primary responsibility to conduct an inquiry or investigation, federal
sponsors reserve the right to perform their own investigation(s) at any time prior to, during, or following the
University's investigation. In addition to any sanctions the University may decide to impose, the sponsor may
impose sanctions of its own upon the respondent(s) or the University based on authorities it possesses or may
possess.
VII. Institutional Administrative Actions
The University ofNorthern Iowa will take appropriate administrative actions against individuals when an allegation
of misconduct has been admitted and/or substantiated.
If the Deciding Official determines that the alleged misconduct is admitted by the respondent and/or substantiated by
the findings, he or she will decide on the appropriate actions to be taken, after consultation with the Research
Integrity Officer. The actions may include:
( 1) withdrawal or correction of all pending or published abstracts and papers emanating from the research
where research misconduct was found;
(2) removal of the responsible person from the particular project, verbal warning, letter of reprimand, special
monitoring of future work, probation, suspension, salary reduction, and/or initiation of steps leading to
possible rank reduction or termination of employment;
(3) restitution of funds as appropriate.
The termination of the respondent's institutional employment, by resignation or otherwise, before or after an
allegation of possible research misconduct has been reported, will not necessarily preclude or terminate the
misconduct procedures.
If the respondent, without admitting to misconduct, elects to resign his or her position prior to the initiation of an
inquiry, but after the allegation has been reported, or during an inquiry or investigation, the inquiry or investigation
will proceed, as appropriate. If the respondent refuses to participate in the process after resignation, the committee
will use its best efforts to reach a conclusion concerning the allegations, noting in its report the respondent's failure
to cooperate or participate, and its effect on the committee's review of the evidence.
VIII. Record Retention
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After completion of a case and all ensuing related actions, the Research Integrity Officer will prepare a complete file,
including the records of any inquiry and/or investigation and copies of all documents and other materials furnished to
the Research Integrity Officer or committees. The Research Integrity Officer will keep the file for 7 years after
completion ofthe case. External sponsors, if any, will be given access to the relevant records upon request.

IX.

Respondent's Right to Appeal

A respondent who has been disciplined has the right to appeal or grieve that administrative action. The University of
Northern Iowa has established grievance procedures for faculty, staff, and students. The grievance procedures will
vary for faculty, Merit-System employees, Professional and Scientific staff, graduate students, and undergraduate
students. A respondent who wishes to appeal the administrative action should select the appropriate grievance
procedure and observe the requirements specified for the applicable grievance procedure. The respondent also has
the right to appeal to their respective Appeals body for a review of the procedures implemented that led to a
determination of misconduct and/or the sanction(s) applied. The respondent may not appeal the substance of the
determinations, but may argue that the procedures used to make the determinations were not consistent with the
published policies and procedures for doing so.
Within fifteen class days of being notified of a final decision by the appropriate Appeals Board, the grievant may
subsequently appeal the decision of the Board to the President or his designee, on the grounds that the stated
grievance procedures were not followed. An appeal is initiated by filing a written statement with the Office ofthe
President of the university which clearly outlines the claimed violations of procedure and indicates how the
procedural violation prejudiced the decision of the Board. The President or her/his designee will examine the
transcript of the Board proceedings and all exhibits entered as evidence to make a decision. A decision must be made
and communicated within ten working days of the receipt of the appeal. The President or designee may either
remand the case back to the Board with direction to reconsider the case in the light of the specified procedural
problems or uphold the Board's decision as procedurally sound. The substance of the Appeals Board's decision is not
appealable.
Grievance Procedures
For Faculty, see http://www.uni.edu/unitedfaculty/grievance/uf grievance procedures.htm
Or http://www. uni .edu/vpaa/09-11 facultycontract/ 11.shtml
For Professional and Scientific staff, see http://www.vpaf.uni.edu/hrs/ps/handbooklj/grievances.htm
For Merit System employees, see http://www.uni.edu/president/policies/1203.shtml
For Graduate Students, see http://www.uni.edu/president/policies/120 l.shtml
For Undergraduate Students, see http://www.uni.edu/president/policies/1202.shtml
Other Related Policies
For information on student academic ethics overall, see http://www.uni.edu/presidentlpolicies/301.shtml
For information on nonacademic student conduct overall, see http://www.uni.edu/president/policies/302.shtml
For information on faculty academic ethics overall, see http://www.uni.edu/presidentlpolicies/610.shtml
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APPENDIX A: DEFINITIONS USED IN TillS POLICY
Allegation means any written or oral statement or other indication of possible research misconduct made to an
institutional official.
Complainant means a person who makes an allegation of research misconduct.
Conflict of Interest means the real or apparent interference of one person's interests with the interests of another
person or organization, where potential bias may occur due to prior or existing personal or professional relationships.
Deciding Official means the institutional official who oversees the process described in this policy and makes the
final determination on allegations of research misconduct and any responsive institutional actions, except on those
delegated to other institutional officials as described in Section 1-C. The Deciding Official at the University of
Northern Iowa is the Executive Vice President and Provost or the Provost's designee.
DHHS means the United States Department of Health and Human Services.

Evidence means any document, tangible item, or testimony offered or obtained during a research misconduct
proceeding that tends to prove or disprove the existence of an alleged fact.
Good faith as applied to a complainant or witness, means having a belief in the tmth of one's allegation or testimony
that a reasonable person in the complainant's or witness's position could have based on the information known to the
complainant or witness at the time. An allegation or cooperation with a research misconduct proceeding is not in
good faith if it is made with knowing or reckless disregard for information that would negate the allegation or
testimony. Good faith as applied to a committee member means cooperating with the purpose of helping an
institution meet its responsibilities under 42 CFR Part 93. A committee member does not act in good faith if his/her
acts or omissions on the committee are dishonest or influenced by personal, professional, or financial conflicts of
interest with those involved in the research misconduct proceeding.
Inquiry means gathering information and initial fact-finding to determine whether an allegation or apparent instance
of research misconduct warrants an investigation.
Institutional Member means a person who is employed by, is an agent of, or is affiliated by contract or agreement
with the University ofNorthem Iowa. Institutional members may include, but are not limited to, officials, tenured
and untenured faculty, teaching and support staff, researchers, research coordinators, clinical technicians,
postdoctoral and other fellows, students, volunteers, agents, and contractors, subcontractors, and sub awardees, and
their employees.
Institutional Official means an individual authorized to act for the institution and obligate the institution to meet its
responsibilities as outlined in federal regulations and University policy.
Investigation means the formal examination and evaluation of relevant facts to determine if misconduct has occurred
and, if so, to determine the responsible person and the seriousness of the misconduct.
ORI means the Office of Research Integrity, the office within the U.S. Department of Health and Human Services
(DHHS) that is responsible for addressing research misconduct and research integrity issues related to PHS
supported activities.
PHS means the U.S. Public Health Service, an operating component of the DHHS, and includes the following
Operating Divisions: Agency for Healthcare Research and Quality, Agency for Toxic Substances and Disease
Registry, Centers for Disease Control and Prevention, Food and Drug Administration, Health Resources and
Services Administration, Indian Health Service, National Institutes of Health, and the Substance Abuse and Mental
Health Services Administration, and the offices of the Regional Health Administrators.
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PHS regulation means the Public Health Service regulation establishing standards for institutional inquiries and
investigations into allegations of research misconduct, which is set forth at 42 CFR Part 93, entitled "Public Health
Service Policies on Research Misconduct.
Records of research misconduct proceedings means: ( 1) the research records and evidence secured for the research
misconduct proceedings pursuant to this policy and 42 CFR §§ 93.305, 93 .307(b), and 93.310(d), except to the
extent the Research Integrity Officer determines and documents that those records are not relevant to the proceeding
or that the records duplicate other records that have been retained; (2) the documentation of the determination of
irrelevant or duplicate records; (3) the inquiry report and final documents (not drafts) produced in the course of
preparing that report, including the documentation of any decision not to investigate, as required by 42 CFR §
93.309(c); (4) the investigation report and all records (other than drafts of the report) in support of the report,
including the recordings of transcripts of each interview conducted; and (5) the complete record of any appeal within
the institution from the finding of research misconduct.
Research Integrity Officer means the institutional official responsible for assessing allegations of research
misconduct and determining when such allegations warrant inquiries and for overseeing inquiries and investigations.
Research misconduct proceeding means any actions related to alleged research misconduct that is within 42 CFR
Part 93 , including but not limited to, allegation assessments, inquiries, investigations, sponsor oversight reviews,
hearings and administrative appeals.
Research Record means the record of data or results that embody the facts resulting from research work, including
but not limited to both physical and electronic research proposals, laboratory records, progress reports, abstracts,
theses, oral presentations, internal reports, journal articles, and any documents and materials provided to an
institutional official by a respondent in the course of the research misconduct proceeding.
Respondent means the person against whom an allegation of research misconduct is directed or the person whose
actions are the subject of the inquiry or investigation. There can be more than one respondent in any inquiry or
investigation.
Retaliation means an adverse action taken against a complainant, witness or committee member by the Respondent or
this institution or one of its institutional members in response to ( 1) a good faith allegation of research misconduct;
or (2) good faith cooperation with a research misconduct proceeding.
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APPENDIX B: SUMMARY OF TIME FRAMES
<\PPLICABILITY
Section m. Policy applies only to misconduct that has occurred within 6 years of the date the University or sponsor
received the allegation, except as provided for in 42 CFR 93.105(b).
INQUIRY
Section IIC. and Section IVB. RIO will notify respondent upon initiating an inquiry. Concurrent or prior to that,
the RIO will secure research records.
Section IVC. Inquiry committee must be appointed within 10 working days of initiation of inquiry.
Section IVC. RIO will notify respondent of inquiry committee membership within 5 working days and respondent
must make any objections in writing within 5 working days of receipt of the information.
Section IVE. Respondent and complainant must provide any comments they may have on the draft inquiry report in
writing to the inquiry committee within 14 calendar days.
Section IVE. Inquiry committee will normally complete the inquiry and submit its report in writing to the RIO within
50 calendar days following its first meeting, unless the RIO grants an extension.
Section IVF. Deciding Official must make final decision about whether or not to proceed to investigation within 10
working days of receiving the inquiry report.
PROCEEDING TO INVESTIGATION
Section IVF. If external funding is involved and a decision has been made to proceed to investigation, the RIO will
notify the sponsor within 30 calendar days of the decision to proceed, including any required documentation.
Section VA. Investigation must begin within 30 calendar days of decision to proceed.
Section VB (and Section IIC). RIO will notify respondent and sponsor of decision to proceed to investigation and any
new allegations on or before the date that the investigation begins.
INVESTIGATION
Section VC. RIO will appoint investigation committee within 10 working days of notifying respondent of decision
to investigate, or as soon thereafter as practicable.
Section VC. RIO will notify respondent of investigation committee membership within 5 working days and
respondent must make any objections in writing within 5 working days of receipt of the information.
Section VE (and Section IIC). Respondent and complainant must provide any comments they may have on the draft
investigation report in writing to the RIO within 30 calendar days.
Section VIA. Investigation will normally be completed and the RIO submit the report in writing to the sponsor within
120 calendar days. If more than 120 days is needed, RIO will request in writing an extension from the sponsor (if
applicable) .
lECORD KEEPING
Section IVF. RIO will keep records of inquiry for 7 years after decision not to proceed to investigation.
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Section VIA and Section VIII. RIO will maintain records of research misconduct proceedings for 7 years after
completion of University or federal investigation proceedings, unless sponsor approves or custody has been
transferred to the sponsor.
OTHER

Section VIC. RIO must notify sponsor immediately in special circumstances (see list in section VIC).
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UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Docket Number_ _ _ __

Calendar item 1001

Title:

Proposal to shorten semester from 16 weeks to 14 weeks

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for._ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

Proposal for the faculty senate on the budget:
Consider shortening the semester from 16 weeks to 14 weeks, as was proposed in 2002. This would
save money in building (heating/electricity) costs, as well as employment costs to maintain those
Duildings when they're open, and, as suggested below, would have other advantages, both to students
and faculty:
•

A 14-week (or shorter) semester is the norm for many institutions of higher learning in the
United States. Many of these schools have 14-week semesters with 50 and 75 minute class periods.
If schools as varied as Indiana University, the University of New Mexico, Macalester College, MIT,
Julliard, and the Eastman School of Music can provide quality education in diverse disciplines, including
science and the fine arts, using a 14-week semester, why can't UN I?

•

We note that the 14-week semester proposal from 2002 expands the 50 minute class period to
60 minutes and the 75 minute class period to 90 minutes, thus increasing time spent in classes
from 2250 to 2280 minutes for 60-minute class periods, and 2325 to 2340 minutes for 90-minute
class periods. Such an increase not only counters any argument that a 14-week semester is
disadvantageous in terms of student contact; many faculty agree that 60 and 90 minute class periods
would be pedagogically superior to the 50 and 75-minute class periods. Many educational DVDs and
videos run 50-60 minutes; a 60-minute class hour would allow for the completion of a video in the
allotted time, and may even give time for brief discussion. Those of us who use active learning
strategies in the classroom welcome the opportunity for more classroom interaction and discussion
time. For those of us who prefer teaching 75-minute classes on TTh, the increased class time on MWF
makes MWF scheduling more appealing, therefore allowing for a more balanced use of university
classroom spaces.

•

A 14-week semester would increase faculty productivity, not only in research, but also in course
preparation. A four or five week break between semesters may even give faculty enough time to
travel for research purposes and enhance courses. The current course calendar does not allow for
sufficient time between semesters. An extra week in the summer would also lengthen the time faculty
could spend on research, and may even open up additional revenue-enhancing opportunities for
summer school scheduling. With ever-increasing pressure to publish, and little time to do so, we
endorse a 14-week semester as a positive step towards increased opportunities for research and
pedagogical enhancement.

Most important in our considerations, however, are the advantages that a 14-week semester grants to
students.
•

•

A 14-week semester would enhance the intellectual development of our students. The current system
leaves students quite fatigued by week 14, which distracts from the possibility of learning. A 14-week
semester would allow students to focus and concentrate more on what they're learning. Even if the
argument were made that the 16-week semester gives greater opportunity for content to be
disseminated, we maintain that teachers cannot teach well and students cannot learn well when
exhaustion has set in. Perhaps a 14-week semester might even aid in retaining students who
otherwise drop out of school because the 16-week pace is so unrelenting and tiring.
Longer summer and winter breaks mean more full-time employment possibilities for students. The extra
weeks that UNI would not be in session would allow students to make more money during the course of
a school year. UNI students could obtain better summer jobs because they would be on the job market
earlier than many of their peers at other institutions of higher learning.

